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Abstract

Study purpose. Building social interactions is challenging due to difficulties in communicating clearly and adjusting
to new learning systems. Because of the Covid-19 pandemic, there is a significant difficulty with this. There is a need
to promote student well-being because of this unfavorable situation, which undoubtedly makes it harder to achieve.
This research aimed to study the effect of interpersonal communication on students” well-being in view of their gender
in students in grades X and XI at Madrasah Aliyah Negeri 2 Banyumas, Indonesia, during learning in the pandemic

period.

Materials and methods. This study used the quantitative method by testing simple linear regression and t-test. The
study sample comprised a total of 265 students selected using the method of proportionate stratified random sampling.
The instruments in this research used the scale of student well-being with reliability of (a Cronbach = 0.835), and the
scale of interpersonal communication with reliability of (a Cronbach = 0.761).

Results. The results of this study showed that 1) interpersonal communication has an effect of 20.1% on the variation
of students’ well-being; 2) students’ well-being for male and female students was not significantly different. The
interpersonal communication between male and female students, however, differed significantly.

Conclusions. Therefore, according to this research, it is essential to practice the skill of interpersonal communication

in order to be able to improve students” well-being.

Keywords: interpersonal communication, students’ well-being, students.

Introduction

Education is necessary for every individual; through
education, the next generation is expected to be competi-
tive individuals. School is a crucial means for individuals to
develop and prepare themselves to be the competitive gen-
eration. Therefore, school is expected to create a good learn-
ing environment for students and help students in achieving
well-being in school. As it should be, an individual needs
well-being that is received through a meaningful life.

The issue that often arises in the scope of school is the
difficulty in achieving the students’ well-being in school. It is
proved by research conducted by Na'imah (2010), who stated
various problems with students’ attitudes, such as students who
do not like to mingle with other groups of students who have
a higher economic status, tends to hard to accept defeat, often
feel shy, jealous, and showing inappropriate attitudes. To add,
the research that was conducted by Josef and Hidayat (as cited
in Wati & Leonardi, 2016) by examining 1,200 students in In-
donesia found that 4.6% of students were very dissatisfied with
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school, 65% of students experienced mental health and psycho-
social problems at a moderate level, and 12% of students had
physically attacked by other students. According to Petegem
et al., (2008), students with a low well-being level tend to do
negative, harmful, and anti-school attitudes. The importance
of students’ well-being improvement in school obligates the
teachers and students’ contemporaries in the school environ-
ment to care about the circumstance or condition of students so
that the experiences in school will be fun for students.

The learning activity that is initially carried out face-to-
face, during the pandemic of Covid-19 that spread in almost
all countries in the world brings a change in the field of educa-
tion. The government regulates a policy of Large-Scale Social
Restrictions (PSBB) to reduce the spread of Covid-19, and one
of the effects of the policy is that the online learning activity
process must be implemented. The learning process that must
be carried out online changes the social interaction pattern be-
tween students and their contemporaries. The intensity of face-
to-face interaction between students and their contemporaries
keeps reducing, and they only interact online. Kusuma and
Sutapa (2021) stated that during the pandemic of Covid-19,
students did not meet their contemporaries in school, which
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resulted in students experiencing low socialization with their
contemporaries. In addition, concerning the issue that the stu-
dents feel which can lead to the lack of students’ interpersonal
relationships and students’ well-being achievement in school,
the researcher assumed that interpersonal communication is
an essential ability for students in order to be able to solve prob-
lems that are faced by asking opinion or sharing story with peo-
ple. It is expected that it can improve the students’ well-being.
Moreover, studies on student well-being have been ex-
tensively researched, but it is widely researched with qualita-
tive approaches, including studies conducted by Thoybah
and Aulia (2020), Fraillon (2004), Setyahadi and Yanuviati
(2017), also Wati and Leonardi (2016). Nevertheless, in this
study, the researcher intends to conduct the research using
quantitative methods. Furthermore, no studies have exam-
ined the effect of interpersonal communication on student
well-being viewed from gender. Thus, this research aims to
study the effect of interpersonal communication on student
well-being; also gender differences in these two variables in
grades X and XI at Madrasah Aliyah Negeri 2 Banyumas,
Indonesia, during learning in the pandemic period.

Literature Review

Student Well-Being

The study of the psychological well-being theory by Ryff and
Keyes (1995) in the school context led to the development of the
student well-being theory. According to Soutter et al. (2014), stu-
dent well-being is based on various dimensions that exist when
one interacts with others, the environment, and the development
of life, particularly in the educational context. Thus, it can be in-
ferred that student well-being is a condition of individuals who
show satisfaction with their learning experience at school and
a positive relationship with their contemporaries and teachers.

Student well-being is divided into four dimensions
(Na'imah & Tanireja, 2017), as described as follows: 1) Social,
good social relationships with teachers and contemporar-
ies are essential for improving students’ well-being. Social
relationships cannot be excluded from the individual’s ba-
sic needs and are essential for the individual’s well-being;
2) Cognitive, refers to a feeling of competence in the indi-
vidual. To improve his or her sense of competence, an indi-
vidual needs to be guided to have a pleasant experience in
the social environment as well as class learning; 3) Emotions,
profoundly affect the level of well-being of the individual in
school. Positive emotion can help to increase and reach the
student’s well-being while the negative emotions may de-
crease or hinder the achievement of the student’s well-being;
4) Spiritual, experiences felt due to good practice of religious
teaching and strong belief will result in a feeling of well-being
within the individual.

Furthermore, Pollard & Lee (2003) divining student well-
being into five dimensions, as described as follows: 1) Physi-
cal well-being, is the capability to uphold a healthy level of life
that enables us to fully participate in everyday activities with-
out experiencing excessive physical stress or tiredness (Aus-
tralian National University, 2020); 2) Economic well-being,
refers to an individual’s capacity to meet their requirements
for both goods and services (OECD, 2013); 3) Psychological
well-being, is generally considered as a combination of well-

being in one’s personal and social life and some pleasurable
affective experiences (Deci & Ryan, 2008); 4) Cognitive well-
being, refers to how individuals perceive both their overall
life happiness and individual life domains (Luhmann, 2017);
5) Social well-being, described as an individual’s evaluations
of their interpersonal relationships, situations, and perfor-
mances in social communities (Dunaeva, 2018).

Interpersonal Communication

Interpersonal communication is the exchange of informa-
tion between two people with a clear relationship (DeVito, 1995).
In the book “Introduction to Communication,” interpersonal
communication is defined as communication between two peo-
ple with a strong and transparent relationship (Wiryanto, 2004).
Thus, it can be inferred that interpersonal communication is a
process of communication between individuals conducted face-
to-face, and there is a clear relationship between them.

Interpersonal communication is divided into five as-
pects (Bienvenu, 1971), as described in the following: 1) Self
Concept, an individual’s perception of themself, may it be
skill or ability, and physical presentation (Ranny et al., 2017).
Self-concepts are critical to influencing an individual’s com-
munication with others (Bienvenu, 1971); 2) Ability, is an
individual’s to become a good listener. To this day, the ability
to be a good listener has received little attention; 3) the Skill
of Expressing, is a skill to express thoughts and ideas clearly,
which many people still find difficult to do; 4) Emotion, re-
fers to an individual’s ability to overcome their emotions,
especially negative emotions, and to be able to express them
positively; 5) Self Disclosure, refers to how an individual’s
willingness to express themself frankly and freely to establish
interpersonal relationships.

Materials and methods

Study Participants

Participants in this study were students grades X and
XI of Madrasah Aliyah Negeri 2 Banyumas, Indonesia. Par-
ticipants consisted of 195 female and 70 male students aged
15-19 years old. The demographic data are shown in table 1.

Table 1. Demographic Data

No. Criteria N %
1.  Gender
Male 70 26%
Female 195 74%
2. Age
15 years old 32 12%
16 years old 160 60%
17 years old 67 25%
18 years old 4 2%
19 years old 2 1%
3. Grades
X 123 46%
XI 142 54%
4. Residence Status
With parents 232 88%
With relatives 11 4%
By themselves 8 3%
Others 13 5%
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Measurement

Student Well-Being

Student Well-Being is measured by the Student Well-
Being scale using the aspect from Na'imah & Tanireja (2017),
which consists of 26 items including social, cognitive, emo-
tional, and spiritual aspects. The reliability test uses Cron-
bach’s Coeflicient Alpha which produces a score of 0.835.
This study used a Likert scale with five alternative answers,
“strongly agree,” “agree,” “neutral,” “disagree,” and “strongly
disagree”

Interpersonal Communication

Interpersonal communication is measured by the Inter-
personal Communication scale using the aspect from Bienv-
enu (1971), which consists of 21 items including self-concept,
ability, skill of expressing, emotion, and self-disclosure as-
pects. The reliability test uses Cronbach’s Coeflicient Alpha
which produces a score of 0.761. This study used a Likert

scale with five alternative answers, “strongly agree,” “agree,
<« ] » <« . »
neutral,” “disagree,” and “strongly disagree’

Data Analysis

This study used a descriptive analysis method to deter-
mine the level of interpersonal communication and student
well-being. The effect of interpersonal communication on
student well-being was thus tested in this study using simple
regression analysis techniques and t-tests. It also compared
the average of interpersonal communication and student
well-being between two variants, specifically gender, using
the Statistical Package for the Social Science (SPSS) 26.0 pro-
gram for Windows.

Result
Descriptive Analysis
Data Description
Very Low [
Low
o derat e e
High |
Very High .

o

20 40 60 80 100 120

m Student Well-Being o Interpersonal Communication

Fig. 1. Data Description

Student Well-Being

Based on the results of the survey, it can be compiled the
following characteristic of the subject: 16 subjects (6.0%) had
a very high level of student well-being, 68 subjects (25,7%)
had a relatively high level of student well-being, 92 subjects
(34,7%) had a moderate level of student well-being, 70 sub-

jects (26.4%) had a low level of student well-being, and 19
subjects (7.2%) had a very low level of student well-being.

Interpersonal Communication

Based on the results of the survey, it can be compiled
the following characteristic of the subject: 17 subjects (6,4%)
had a very high level of interpersonal communication, 61
subjects (23%) had a relatively high level of interpersonal
communication, 111 subjects (41,9%) had a moderate level
of interpersonal communication, 62 subjects (23,4%) had a
low level of interpersonal communication, and 14 subjects
(5,3%) had a very low level of interpersonal communication.

Assumption Test

Normality Test

The normality test was performed with the Statistical
Package for the Social Science (SPSS) 26.0 program for Win-
dows. It used the One-Sample Kolmogorov-Smirnov Test to
test the normality of spread scores. The results of the normal-
ity test are shown in table 2. below:

Table 2. Normality Test Result

X Y P
Student Well-Being 0.200 Normal

Annotation

Interpersonal
Communication

Based on the Normality test, it is shown that the collected
data have been qualified for analysis. The Interpersonal Com-
munication and Student Well-Being variable has a significant
value of 0.200 (p > 0.05); therefore, it can be inferred that
distributed data are normal.

Linearity Test

The assumption test of linearity was performed with the
Statistical Package for the Social Science (SPSS) 26.0 program
with a significant test for linearity of 0.05. The results of the
linearity test are said to be linear if it has a significant value
(linearity) smaller than 0.05 (p < 0.05) (Sugiyono, 2013). The
results of the linearity test are shown in table 3. below:

Table 3. Linearity Test Result

X Y p
Student Well-Being ~ 0.000  Linear

Annotation

Interpersonal
Communication

According to table 3, the result of the assumption test of
linearity showed that the significance level is 0,000 (p < 0,05),
which means that in this research, there is a linear relationship
between interpersonal communication and student well-being.

Hypothesis Test

The Effect of Interpersonal Communication on Student
Well-Being

The researcher intended to know the effect of interper-
sonal communication on student well-being. The results of
the regression test are shown in table 4. below:
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Table 4. Regression Test Result

X Y E P R Square

Interpersonal Student

Communication Well-Being 66.055

0.000 0.201

Based on the regression test results, the effect of interper-
sonal communication on student well-being with 5% signifi-
cance found that the F Count Value = 66,055 and the signifi-
cant probability was sig. (p) 0,000. As a result, interpersonal
communication has a significant effect on student well-being.
Furthermore, based on the result of Rsquare’s coeflicient of
determination = 0.201, the interpersonal communication
variable has an effect of 20.1% on the variation of students’
well-being. Moreover, the student well-being variable was af-
fected by other factors of 79.9% that were not studied in this
study, which are the relation between teacher and student
(Lavy & Naama-Ghanayim, 2020), relation between children
and parents (Bireda & Pillay, 2018), contemporaries relation
(Moore et al., 2018), and an environment that supports disci-
pline (Harding et al., 2019).

T-Test: Independent Samples Test
Student Well-Being

Researchers intended to analyze whether students” well-
being differs by gender in male and female students. The
results of the analysis conducted to find out the differences
in student well-being by gender are shown in table 5. below:

Table 5. Independent Samples Test Result

Variable Gender N Mean sig
Male 70 94.39

Student Well-Being 0.111
Female 195 97.26

The significance score of 0.111 (p > 0.05) indicates no
significant difference between the well-being of male and
female students. In terms of the average score (mean), the
well-being of female students has a higher score, but on a
test-by-test basis, the difference is insignificant.

Interpersonal Communication

Researchers intended to analyze whether students’ in-
terpersonal communication differs by gender in male and
female students. The results of the analysis conducted to find
out the differences in interpersonal communication by gen-
der are shown in table 6. below:

Table 6. Independent Samples Test Result

Variable Gender N Mean sig
Interpersonal Male 70 73.99
Communication U

Female 195 77.56

The significance score of 0.011 (p < 0.05) indicates a sig-
nificant difference between the interpersonal communica-
tion of male and female students. In terms of the average
score (mean), the interpersonal communication of female
students has a higher score, but on a test-by-test basis, the
difference is significant.

Discussion

The results of this study showed a significant effect of in-
terpersonal communication variables on student well-being.
It is based on the hypothesis test. Based on the regression
analysis results between interpersonal communication vari-
ables and student well-being, it is known that the significance
score is 0.000 (p < 0.05), so it can be inferred that the hy-
pothesis is accepted that there is a significant effect of inter-
personal communication on student well-being. This study
also showed a coefficient of determination of 0.201, which
means interpersonal communication effectively affects 20.1%
of students’ well-being. This showed that the better interper-
sonal communication, the higher the student’s well-being;
the weaker the interpersonal communication, the lower the
student’s well-being.

Based on the existing statistical data, the students of Ma-
drasah Aliyah Negeri 2 Banyumas, Indonesia, had a relatively
low level of interpersonal communication. The reality in the
field shows that some of the students of Madrasah Aliyah
Negeri 2 Banyumas, Indonesia, have a fairly low level of in-
terpersonal communication because the most scores exist at
the moderate and low levels of 41.9% and 23.4%, respectively,
due to the pandemic situation in which the subjects have not
been able to adjust to the communication pattern. This posi-
tively affected the student well-being held by the students of
Madrasah Aliyah Negeri 2 Banyumas, Indonesia, because the
student well-being level in Madrasah Aliyah Negeri 2 Banyu-
mas, Indonesia, is also relatively low because most scores are
at moderate and low levels of 34.7% and 26.4% respectively.
This condition indicates that the better interpersonal com-
munication, the higher the student’s well-being; the weaker
the interpersonal communication, the lower the student’s
well-being.

The researcher saw that most of the students from Madra-
sah Aliyah Negeri 2 Banyumas, Indonesia, had relatively low
interpersonal communication because, for about two years,
the school conducted a long-distance learning program.
Hence, the pattern of social interaction between the students
with teachers and friends at school changed. The intensity of
face-to-face interpersonal communication is decreasing and
hinders good social relationships for students. In line with
research conducted by Yusuf and Setiawan (2022) with the
same subject characteristics as the high school students, the
frequency of interpersonal communication decreased during
long-distance learning, as well as the dominant indirect in-
teraction patterns and limited interaction directly influence
the quality of the social relations development process for
subjects in the study.

Based on the interviews that the researchers conducted
with counseling teachers, there was information that com-
munication between the students was relatively low, so the
resolution of the problems experienced by the students was
still not optimal. This implies that the well-being of students
in schools is still not achieved due to the problems felt and
unpleasant experiences experienced by students in school
and learning environments. Based on these unfavorable con-
ditions, an effort to improve student well-being is needed.
Cahyono et al. (2021) also stated that students who achieve
well-being have a feeling of comfort in school, there is self-
acceptance, good relationship with others, no negative
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conditions are felt, and students can engage in the school
community.

Therefore, students who have low interpersonal commu-
nication will hinder the achievement of student well-being.
This makes interpersonal communication with teachers and
their contemporaries at school to be optimized so that stu-
dents can overcome the problems or negative conditions felt
at school and work towards a good social relationship with
teachers and contemporaries; and to be expected that this is
an effort that is right to improve student well-being. To add,
Na'imah and Tanireja (2017) stated that good social relation-
ships with teachers and contemporaries are indispensable for
improving students’ well-being. Social relationships cannot
be excluded from the individual’s basic needs and are essen-
tial for the individual’s well-being.

In addition, Interpersonal communication with contem-
poraries and social community allows subjects to learn mu-
tual relationships, get to know others and themselves, and
understand social interests and perceptions, making it easier
for subjects to adapt to their contemporaries and social activ-
ities. The ease with which a student adapts to contemporaries
and social activities is predicted to improve student well-
being in school because the student can socialize and engage
in interpersonal communication with their contemporaries
in school and social community.

Furthermore, this study explained that there is no sig-
nificant difference between male and female students’ well-
being, although the average (mean) of female students is
higher than male students. This can be seen in a significance
score of 0.111 (p > 0.05), indicating no differences in student
well-being between male and female students. In line with
research conducted by Lohre et al., (2014) which showed that
no gender differences were revealed in evaluating student
well-being in schools. The results of data analysis show that
male participants tend to have higher well-being when get-
ting academic assistance from teachers compared to other
students; meanwhile female students feel loneliness, that
correlates strongly and negatively with students’ well-being
(Lohre et al., 2014).

This study also explained that there was a significant dif-
ference in interpersonal communication in male and female
students, as it looked at the significance score of 0.011 (p <
0.05), which showed that there is a significant difference on
interpersonal communication in male and female students
in Madrasah Aliyah Negeri 2 Banyumas, Indonesia. This is
in line with Gray’s statement (as cited in Juliano, 2015) that
men and women are indeed different, and the essential as-
pect of communicating is the sense of consciousness. Men
are thought to have a feeling of self-awareness through the
ability to receive results, while women’s sense of awareness is
interpreted through feelings and the quality of relationships.
Juliano (2015) further argues that the difference in communi-
cation between men and women is a shared secret.

To add, the limitations of this study were only students
from grades X and XI, and only one school was involved. The
researcher believes that the small number of subjects in this
study only describes a small part of the student population.
Therefore, the researcher suggests further research conduct-
ing research not only in grades X and XI but also in grades
that still belong to the adolescence category; and conduct-
ing research in a broader area. Moreover, this study implies

that it is expected that students will be able to support their
contemporaries to build good social relationships and can be
involved in the school community. Therefore, the develop-
ment of knowledge about well-being is also felt necessary for
children and adolescents, as we all know that the well-being
of the individual as a teenager will affect the next period of
development (Jannah, 2017).

Conclusion

Based on the result and discussion about interpersonal
communication on student well-being viewed from gender at
Madrasah Aliyah Negeri 2 Banyumas, Indonesia, this study
concludes that interpersonal communication significantly
affects student well-being. According to gender, there is no
significant difference between student well-being in both
male and female students. However, there are significant dif-
ferences in interpersonal communication between male and
female students. Furthermore, the advice for education insti-
tutions is that they are expected to pay attention to the fulfill-
ment of students” well-being and to provide interventions to
develop interpersonal communication skills to improve stu-
dent well-being in grades X and XI Madrasah Aliyah Negeri
2 Banyumas, Indonesia. In addition, the results of this study
are expected to contribute to further research by providing a
deeper understanding and can be utilized as a reference.
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1noyyTTA yuHiB 10-X Ta 11-X K/1aciB MyCy/IbMaHCBKOI peIirifiHOl KON IPYroro CTyIeHs, po3TallloBaHol B pereHTCTBI banblomac
(Imponesis), 3 orAmy Ha iXHIO CTATb ITifl YaC HABYAHHA B Mepiof MaH/eMil.

Marepiann ta MeTogu. Y 1bOMY HOCTiJPKEHHI BUKOPUCTOBYBA/IM Ki/IbKiCHMIT METOJ, IIIAXOM TE€CTYBaHHA IIPOCTOI JIiHiTHOI
perpecii Ta t-kputepiit Crbiogenta. JlocnifpkyBany BubipKy cKlafanm 3arajoM 265 y4HiB, BifiOpaHMX METOLOM HPOIOPIIiiHOL
crpaTudikoBaHoi BUnaaKoBoi Bubipku. ¥ 3acobax BUMIPIOBaHHSA B IIbOMY JOC/II/PKEHHI BUKOPYCTOBYBA/IM KAy CAMOIIOYYTTS
Y4HIB 31 CTyIlleHeM BHYTPIIIHbOI HafiiltHOCTI 3a koedinientom a Kponbaxa = 0,835 Ta 1mkamy Mi>KOCOOUCTICHOTO CIiIKYBaHHS 3i
CTylleHeM BHYTPillIHbOI HafiiliHOCTI 3a koedinientrom o Kponbaxa = 0,761.

Pesynbraru. PesynbraTu 1jpboro JOCTiKeHHs IIOKa3amy, wo: 1) MXOcOOKCTICHe CIIIKYBaHHs BIUIMBAE Ha Bapialiiio camo-
oYy TTA y4HiB Ha 20,1%; 2) CTaTUCTUYHO 3HAYYIIOI PiSHNUII B CAMOIOYYTT] y4HIB 40/IOBIYOI Ta )iHOYOI CTaTi He CIOCTepiranocs.
ITpore pisHMUIA B MI>XOCOOMCTICHOMY CITIKYBaHHI MDK yYHAMM 9OJI0Bi40I Ta >)KiHOYOI CTaTi 6y/Ia CTATUCTUYHO 3HAYYILOIO.

Bucnoskn. TakuM 4mHOM, BifITIOBiTHO 10 Pe3yNbTaTiB I[bOTO JOCTIKEHH, I/ YMOK/IVBICHHA MOKpPAIeHHA CaMOTIOYyTTsA
Y4HIB HeOOXi/JHO TPEeHYBaTy HABUYKY MDKOCOOMCTICHOTO CIII/IKyBaHHS.
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