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Abstract

Online learning is a substitute for learning in the classroom during a global pandemic. The problem that arises is that
academic dishonesty behavior increases when online learning takes place. We assess how academic dishonesty occurs
during online learning.

Purpose. We examine how academic dishonesty occurs during online learning. We review unethical behavior based on
growth mindset and Grit as mediator variables.

Materials and methods. The questionnaire was filled out by 266 students (196 female; 70 male) from universities in
Indonesia. Data collection uses three scales, namely the academic dishonesty scale (a = 0.862), the growth mindset
scale (o = 0.826), and the grit scale (a = 0.760). The path analysis using the multiple linear regression techniques was
utilized to analyze the data in this study.

Results. This study demonstrates a negative correlation between growth mindset and academic dishonesty, indicating
that the greater growth mindset, the less academic dishonesty. Additionally, there is a considerable negative correlation
between Grit and academic dishonesty, such that the greater a person’s Grit, the less academic dishonesty there is.
Additionally, a positive correlation exists between the growth mindset and Grit. The greater one’s growth attitude, the
greater one’s Grit. The primary finding is that Grit mediates the growth mindset’s attitude toward academic dishonesty,
implying that the growth mindset affects academic dishonesty by Grit.

Conclusions. The conclusion is that the growth mindset acts as a buffer against academic dishonesty. However, Grit’s
position is ideal for mediating the association between growth mindset and academic dishonesty. Thus, a growth
mindset can boost students’ Grit, which can help prevent academic dishonesty. We reviewed recommendations for
decreasing unethical behavior in online education and its consequences for higher education.
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Introduction students must possess so that these characters can be inte-
grated into the entire education and learning process (Nu-
graha et al., 2020).

But in fact, there are still many students who have not
been able to apply honesty in the education and learning
process. Unethical behavior is still often found, such as dis-
honesty in the form of cheating or plagiarism (Herdian &
Wahidah, 2020). Academic dishonesty behavior is one way to
overcome difficulties in learning (Fitria, 2019). Napisah and
Yulianto (2018) stated that academic dishonesty among stu-
dents is considered normal, so many students do this without
feeling afraid or guilty.

Academic dishonesty is various forms of behavior that
dishonestly benefits students, including cheating, plagiarism,
stealing, and falsifying something related to academics (Sagi-
ta & Mahmud, 2019). Another definition says that academic
dishonesty is an attitude that refers to the extent to which a
© Herdian, & Rahayu, E., 2022. person has a positive or negative evaluation of what he does
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Education is an effort that aims to develop all the poten-
tial in individuals that lasts a lifetime following the values
and culture that exist in society (Syahrina & Andini, 2017).
Cultivating character building does not only apply when edu-
cation begins, but higher education must also be the main
focus in the development and key to the success of human
resources in universities (Dhiu & Bate, 2018). The existing
regulations in Indonesia are stated in the Law of the Republic
of Indonesia number 12 of 2012, which states that students
are members of the academic community who must have
awareness in developing their potential in higher education
to become intellectuals, scientists, practitioners, and profes-
sionals who character. Among the many characters imple-
mented in the university environment is the value of honesty.
Honesty is one of the main characters and personalities that
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(Beck & Ajzen, 1991). The behavior of academic dishonesty
is not a new one to be studied. Until now research on aca-
demic dishonesty has been carried out in various countries
such as: Indonesia (Herdian et al., 2021), Malaysia (Yusoff,
2019), Thailand (Onu et al., 2021), Cina (Fatima et al., 2019),
Afrika (Onuetal., 2021), Turki (Alan et al., 2019), Arab Saudi
(Aljurf et al., 2020), Spanyol (Ezama et al., 2015), Australia,
Amerika Serikat, Inggris dan Kanada (Amigud & Lancaster,
2019), dan some country others like Swedia, Jerman, Repub-
lik Ceko, Polandia dan Rumania (Ramberg & Modin, 2019;
Amir & Sabbih, 2019; Mahmud et al., 2019).

Some researches found that there were internal factors
and external factors that affect academic dishonesty. External
factors consist of: peer pressure (Pantu et al., 2020), authori-
tarian parenting/parental pressure (Muflihah & Widyana,
2019), weak supervision during exams (Ezama et al., 2015),
friendship (Griebeler, 2017), teacher pressure (Huang et al.,
2015), group level (Mazar et al., 2008). In comparison, in-
ternal factors that influence academic dishonesty include:
learning styles (Jurdi et al., 2011), anxiety (Pantu et al., 2020),
stress (Simpson, 2016), and growth mindset (Thomas, 2017).
Based on previous research, our research focuses on internal
factors that affect academic dishonesty. To reduce academic
fraud, let alone eliminate it, we must focus more on internal
factors (Roig, 2006). This will be more effective because it can
change students’ perceptions of educational goals.

We highlight one internal factor that influencing aca-
demic dishonesty: the growth mindset. The growth mindset
is the development of the mindset (Dweck, 2006). Mindset
provides an overview of individual characteristics related to
how someone views their abilities and intelligence, whether
they are permanent or changeable (Duckworth, 2016). Raven-
scroft et al. (2012) stated that individuals who have a growth
mindset are more willing to try, conduct self-evaluation, and
are motivated to learn. In line with this, Jach et al. (2018)
view that individuals with a growth mindset will always have
a positive view of their efforts, are more able to overcome dif-
ficulties in completing a task and are more motivated in chal-
lenging situations. According to Dweck (2015), students who
believe that their abilities can be developed (growth mindset)
will be superior to students who believe that their abilities
are fixed or can no longer be changed (fixed mindset). In
academia, it is important to see the difference between these
two mindsets in how students perceive academic studies and
their tendencies towards academic dishonesty.

Currently, studies that examine the effect of a growth
mindset on academic dishonesty in students are still scarce.
One of the studies that discuss the relationship between
growth mindset and intellectual dishonesty is a study con-
ducted by Thomas (2017) at several universities in Thailand
with 207 students as respondents. The research report states
that a growth mindset has a negative relationship with aca-
demic dishonesty. So when the growth mindset is high, it will
reduce the behavior of academic dishonesty. In other words,
for someone who has a growth mindset, the tendency to do
academic dishonesty is minimal.

A growth mindset has been widely researched able to
have a positive impact on the problems encountered in the
field of education, such as helping to overcome some psycho-
logical barriers (Duchi et al., 2020), even being able to cope
with issues that arise from events COVID-19 today (Zhao
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et al., 2021). In addition, other studies said that the growth
mindset could improve school wellbeing (Wahidah & Roy-
anto, 2019), learning engagement (Zhao et al., 2021), as well
as being able to make the students survive and take action in
the face of decline (Bai et al., 2021).

Dweck (2006) said that students with a growth mindset
believe that getting an optimal result requires hard work and
effort. Besides, students with a growth mindset will assume
that their intelligence and abilities can be achieved. Change
so that they will be more diligent and focus on long-term
learning, and more appreciative of the efforts they have made.
They will tend to be more able to cope with a task and be
more motivated when facing a challenging condition (Dweck
et al., 2014; Chrisantiana & Sembiring, 2017). This means
that students who have a growth mindset will tend to have
Grit (Wahidah & Royanto, 2019)

Based on the research results of Duckworth et al. (2007)
& Hochanadel and Finamore (2015), the results show that the
growth mindset affects increasing one’s Grit. This means that
someone with a growth mindset will have Grit and persever-
ance in achieving a goal. This is also evidenced in another
study in Indonesia of 418 high school students. Research
results show that a growth mindset can predict a person’s grit
level at a higher level, meaning that someone who assumes
that his ability can develop tends to have a higher grit level.
So that, they will diligently try to achieve a goal (Wahidah &
Royanto, 2019)

Sturman and Piemme (2017) state that persistence is
considered a noncognitive factor that predicts student suc-
cess. This is related to one’s resilience in trying, despite facing
obstacles in achieving long-term goals (Duckworth, 2016).
According to Duckworth et al. (2007), Grit is a person’s abil-
ity to maintain interest and effort towards a long-term goal
and is formed from Grit and a combination of passion and
perseverance to achieve specific goals. In other words, Grit
can be nurtured and grown, tested and forged, which is then
developed and changed through consistent efforts. Duck-
worth (2016) states that students which have high grit will
gain success because they try hard to face challenges and
maintain efforts to achieve their goals. Conversely, students
with low grit will not succeed because they stop trying when
facing challenges, problems, or difficulties.

Grit has a good effect on many psychological problems
such as mental health (Masuyama et al., 2021), can eliminate
the negative effects received by the environment (Blalock
et al.,, 2015), is positively related to all factors of wellbeing
(Vainio & Daukantaité, 2016), and able to reduce academic
dishonesty behavior (Herdian & Wahidah, 2021). In another
study that discusses the effect of Grit on academic dishonesty,
Amigud and Lancaster (2019) study found that lack of grit
is an important factor in a student’s decision to undertake
academic dishonesty. In addition, Park (2003) in his research
states that a student who gets better grades in a relatively
short time and with less effort/resistance in trying less can
contribute to the student’s decision to cheat. In this case, per-
severance is aspects of Grit (Dweck, 2006), so based on the
relationship above, it is known that there is a relationship be-
tween low Grit and a student’s decision to perform academic
dishonesty behavior.

In this study, we predict that Grit as mediator variable
in the relationship between growth mindset and academic
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dishonesty. This is reinforced by a research report conducted
by Wahidah and Royanto (2019) regarding Grit as a mediator
variable between growth mindset and school wellbeing. The
results show that growth mindset and Grit significantly affect
school wellbeing, meaning that Grit can mediate well the
relationship between growth mindset and school wellbeing.
In another study, Chun-hua et al. (2019) make Grit, a me-
diator between future time perspective and procrastination.
In addition, in their research, Siah et al. (2019) made Grit’s
personality a mediator for the effects of internet addiction
on procrastination, with the result that consistency, which is
one aspect of Grit, is a mediator for the effects of internet ad-
diction on procrastination. Based on the two studies above, it
can be seen that Grit can mediate negative behaviors such as
academic procrastination and internet addiction. Therefore,
researchers researched Grit as a mediator variable to see the
effect of a growth mindset on academic dishonesty.

Based on the background described above, the research-
er further investigated the role of Grit as a mediator variable
in the relationship between growth mindset and academic
dishonesty. So our hypothesis is that there is an influence of
growth mindset on academic dishonesty, there is an influ-
ence of growth mindset on academic dishonesty, there is an
effect of Grit on academic dishonesty, and there is an influ-
ence of growth mindset on academic dishonesty mediated
by Grit.

Materials and methods

This study uses a quantitative approach to determine the
effect of the independent variable on the dependent variable
through the mediating variable. So path analysis is used for
this study.

Study participants

Participants in the study are 266 students of the Faculty
of Math and Science in Indonesia comprising of three depart-
ments of Mathematics (N: 37/14%), Chemicals (N: 105/39%),
and Physics (N: 124/47%). The female gender dominated this
study, namely 196 (74%) students, while 70 (26%) students
were male. The number of participants by semester, semester
2is 116 (44%), semester 4 is 80 (30%), semester 6 is 48 (18%),
and semester 8 is 22 (8%). The number of participants based
on GPA, participants with GPA 2.00-2.75 were 7 (3%), 2.76-
3.50 were 113 (42%), 3.51 — 4.00 were 146 (55%) (Table 1).

Study organization

Academic Dishonesty Scale

Data collection using an academic dishonesty scale
measuring instrument. This scale is based on aspects of ac-
ademic dishonesty McCabe and Trevino (1993) and Stone
et al,, (2010), developed by Ampuni et al. (2019), including
fraud, unauthorized collaboration, and plagiarism. An ex-
ample of an item on a scale academic dishonesty is “Helping
others to commit fraud during the test”. Scoring data using a
Likert scale from 1 (Never at all) to 5 (very often) in the form
of a statement favorable, with 14 - items. Cronbach alpha
coeflicient the academic dishonesty scale is 0.862.

Table 1. Demographics of Participants

Demographics  Levels Counts % of Total Cumulative %
Sex Male 70 26.3% 26.3%
Female 196 73.7% 100.0 %
Age 17 2 0.8% 0.8%
18 50 18.8% 19.5%
19 86 32.3% 51.9%
20 76 28.6% 80.5%
21 38 14.3% 94.7 %
22 10 3.8% 98.5%
23 4 1.5% 100.0 %
Major Fisika 124 46.6 % 46.6 %
Kimia 105 39.5% 86.1%
MTK 37 13.9% 100.0 %
Semesters 2 116 43.6 % 43.6%
4 80 30.1% 73.7%
6 48 18.0% 91.7%
8 22 8.3% 100.0 %
GPA 2.00-2.75 7 2.6 % 2.6%
2.76-3.50 113 42.5% 45.1%
3.51-4.00 146 54.9% 100.0 %
Growth Mindset Scale

It is collecting data using a growth mindset scale. This
scale is based on aspects of the growth mindset according to
Dweck (2006), which has been developed by Wahidah and
Royanto (2019), which include: Beliefs about intelligence,
talent, and character that can be developed; Belief in chal-
lenges, difficulties, and failures for self-development; Beliefs
about effort and hard work; Confidence in criticism and
input from others as feedback on success. An example of
an item on this scale is “I can develop myself to be more
positive”. Scoring data using a Likert scale from 1 (Strongly
Disagree) to 4 (Strongly Agree) for the favorable statement,
as for the unfavorable statements, using a Likert scale from 4
(Strongly Disagree) to 1 (Strongly Agree), with a total of 20
items. Cronbach alpha coeflicient of this scale is 0.826.

Grit scale

Data retrieval using a grit scale measuring instrument,
this scale is arranged based on grit aspects according to Stur-
man & Piemme (2017), namely: Perseverance of Effort. An
example of an item on this scale is “I don't always really try”.
Scoring data using a Likert scale from 1 (Strongly Disagree)
to 4 (Strongly agree) for favorable statements, and 4 (Strongly
Disagree) to 1 (Strongly agree) for unfavorable statements,
with a total of 12 items. The grit scale has Cronbach alpha
coeflicient = 0,760.

Statistical analysis

This study aims to determine the role of grit as a me-
diator in the relationship between Growth Mindset and Aca-
demic Dishonesty. The analytical method used in this study
is multiple linear regression path analysis which aims to see
the direct and indirect relationship between the independent
variable and the dependent variable and the independent
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Table 2. Intercorrelation among Growth Mindset, Grit and Academic dishonesty

Indicators Mean SD 1 2 3 4 5
1. Growth Mindset 56.8 515 —
2. GRIT 353 5.71 0.367 ** —
<0.001 —

3. Academic dishonesty 223 6.43 -0.158 ** -0.371 *** —

0.01 <0.001 —
4. Semester 3.82 1.94 0.007 0.047 0.008 —

0.912 0.445 0.893 —
5. Age 19.5 1.17 -0.04 -0.037 0.024 0.828 ***

0.52 0.543 0.699 < 0.001 —

Note. * p <0.05,** p < 0.01, ** p < 0.001

variable on the dependent variable mediated by the mediator
variable based on the guidelines according to Baron & Kenny
(cited in Urbayatun, 2013).

Results

Correlation among variables

Based on table 2. It is known that there is a significant
negative relationship between growth mindset and academic
dishonesty (r = -0.158; p < 0.010). That is, the higher score
of growth mindset, the lower score of academic dishonesty.
There is also a significant negative relationship between Grit
and academic dishonesty (r = -0.371; p < 0.000). The higher
score of Grit, the lower score of academic dishonesty. In ad-
dition, there is a significant positive relationship between
growth mindset and Grit (r = 0.367; p < 0.000). That is, the
higher score of growth mindset, the higher score of Grit also.
On the otherhand, there are no significant relationship be-
tween variable (growth mindset, grit, academic dishonesty)
with demographics of participants (semester and age).

Regression and Mediation Result

The first analysis was conducted to see the direct path
of the independent variable, namely growth mindset, to the
dependent variable, namely academic dishonesty. Table 3
shows a significant effect of growth mindset on academic
dishonesty (R* = 0.025; p < 0.010). However, the effect is
relatively small. Amount of 2.5% growth mindset contributes
to academic dishonesty, while other factors influence the re-
maining 97.5%.

Table 3. Model Summary — Growth mindset to Academic
dishonesty

Adjusted R? F

2 .
Model R R R2) Change Change Estimate P
H, 0 0 0 0 0
H, 0,158 0.025 0.021 0.025 6,738 -0.197 <0.010
Table 4. Model Summary — Growth mindset to Grit
Adjusted R’ F
2 .
Model R R R ChangelGhange Estimate p
Ho 0 0 0 0 0
H, 0,367 0.135 0.131 0.135 41,111 0.407 <0.000

The third analysis was conducted to see the effect of the
variable grit path on academic dishonesty. Table 5 shows
a significant effect of growth mindset on Grit (R* = 0.138;
p<0.000). However, the effect is relatively small, namely
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13.8% growth mindset contributes to Grit, while other fac-
tors influence the remaining 86.2%.
Table 5. Model Summary -Grit to Academic dishonesty

Adjusted R? F

2 .

Model R R R? g ChangeEstlmate p
Ho 0 0 0 0 0
H, 0,371 0.138 0.135 0.138 42,200 -0.418 <0.000

The last analysis was carried out to see the path of the two
independent variables, namely growth mindset and Grit, to
the dependent variable, namely academic dishonesty. In this
last analysis, it can be seen how the results of the mediation
analysis were obtained. Table 6. shows that the results are
insignificant between growth mindset and Grit on academic
dishonesty (R* = 0.138; p < 0.687). When compared with the
results of the direct path previously obtained a significant
value between the growth mindset and academic dishonesty,
and the indirect results obtained insignificant results. So the
conclusion is that there is a difference in the significant value
of direct and indirect effects. So it can be concluded that Grit
can fully mediate the relationship between growth mindset
and academic dishonesty.

Table 6. Model Summary — Growth mindset to Academic
dishonesty with Grit mediation

Adjusted R?

2 .
Model R R R* Change Change Estimate p
Ho 0 0 0 0 0
H, 0.372 0.138 0.132 0.138 21.115 -0.031 > 0.687

Based on the results of path analysis, we conclude all
the research results in Figure 1. This study confirms that grit
can mediate the relationship between growth mindset and
academic dishonesty. This is shown by the change in the val-
ue of the direct effect to the indirect effect, which becomes
insignificant.

@) (b)
B: 0.407 B: -0.418
P <.001 P<.001
(©)
B: -0.197
Growth P<0.01 Academic
Mindset «©) Dishonesty
B: -0.031
P <.687

Figure 1. Mediation model
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Discussion

Growth mindset dan Academic dishonesty

Based on the multiple linear regression test path analysis
results, which is related to the influence of growth mindset on
academic dishonesty or called path ¢, it is obtained that the
value of F count = 6.738 and t count = -2.596 and probability
Sig. (p) = 0.010 (p < 0.050), meaning that it can be said that
the growth mindset variable has a significant effect on the
academic dishonesty variable, so the hypothesis is accepted
that there is a significant effect of the growth mindset on
academic dishonesty.

In addition, the influence of a growth mindset on aca-
demic dishonesty is strengthened by the regression equation
results, namely: y = 33,508 + (- 0.197)X. The equation shows
that if the growth mindset is considered constant, the change
in academic dishonesty will decrease or decrease by (-0.197)
units for each addition of X = 1. These results prove that
the growth mindset can have a negative effect on academic
dishonesty. If students have a high growth mindset, then aca-
demic dishonesty will always decline. Vice versa, if students
have a low growth mindset, academic dishonesty will always
increase. The results of this study are in line with research
conducted by Thomas (2017), which states that a growth
mindset has a negative relationship with academic dishon-
esty. So when an individual has a high growth mindset, it will
reduce academic dishonesty behavior. In other words, the
tendency to do academic dishonesty is minimal for someone
who has a growth mindset/ developing thinking.

A growth mindset is a person’s belief that his skills and abil-
ities can grow and develop over time (Dweck, 2006). According
to Hochanadel and Finamore (2015), individuals with a growth
mindset believe that they can develop intelligence over time. In
the academic field, Jach et al. (2018) view that individuals with
a growth mindset will always tend to have a favorable view of
their efforts, be more able to overcome difficulties in complet-
ing a task, and be more motivated in challenging situations.
In other words, individuals with a growth mindset will avoid
doing negative behaviors such as doing academic dishonesty.

The correlation coeflicient (R?) variable growth mind-
set towards academic dishonesty amounted to 0.158 while
the coefficient of determination Rsquareof 0.025 means that
the growth mindset influence or effective contribution to
academic dishonesty by 2.5%, while the remaining 97.5%
is the contribution of a factor. Other variables that were not
investigated were positive thinking variables that contributed
effectively to cheating behavior by 8.9% (Nurmayasari & Mu-
rusdi, 2015).

Growth mindset and Grit

Based on the multiple linear regression path analysis
results, which is related to the influence of growth mind-
set on Grit, or called path a, obtained F count = 41.111 and
t count = 6.412 and probability Sig. (p) = 0.000 (p < 0.050),
then the hypothesis is accepted, namely that growth mindset
has a significant effect on Grit.

This is reinforced by the results of the regression equa-
tion, namely: y = 12.230 + 0.407x. From this equation, it
can be concluded that the growth mindset will increase or
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increase by 0.407 for every change that occurs in Grit. These
results prove that the growth mindset can have a positive
effect on Grit. If students have a high growth mindset, Grit
will always increase. Likewise, if a student has a lower growth
mindset than the Grit, it will be below.

In-depth research conducted by Duckworth et al. (2007) &
Hochanadel and Finamore (2015) regarding the effect of growth
mindset on Grit found that growth mindset affects increasing
one’s Grit. This means that someone who has a high growth
mindset will have Grit and perseverance in achieving a goal.

Grit is a person’s ability to maintain interest and effort to-
wards a long-term goal and is formed from perseverance and
a combination of passion and persistence to achieve specific
goals (Duckworth et al., 2007). Sturman and Piemme (2017)
state that persistence is considered a noncognitive factor that
predicts student success. In this case, the persistence in ques-
tion is related to perseverance in one’s business.

The correlation coeflicient (R?) variable growth mindset
against the Grit of 0,367, while the coeflicient of determina-
tion R-square of 0.135 means that the growth mindset in-
fluence or practical contribution to the Grit of 13.5% while
the remaining 86.5% is the contribution of other factors not
investigated such as the perception of father involvement in
parenting which contributed effectively to Grit of 5.5% (Ku-
sumawardhani et al., 2018).

Grit and Academic dishonesty

Based on the multiple linear regression path analysis re-
sults, which is related to the effect of Grit on academic dis-
honesty or called path b, the obtained F value = 42.200 and
t count = -6.496 and probability Sig. (p) = 0.000 (p < 0.050),
then the hypothesis is accepted, namely that Grit significantly
affects academic dishonesty.

In addition, the effect of Grit on academic dishonesty is
strengthened by the results of the regression equation, name-
ly: y = 37.100 + (- 0.418)X. The equation shows that if Grit
is considered constant, the change in academic dishonesty
will decrease or decrease by (-0.197) units for each addi-
tion. X = 1. These results prove that Grit can have a negative
effect on academic dishonesty. If students have high Grit,
then academic dishonesty will always decline. Vice versa, if
students have low Grit, then academic dishonesty will always
increase. This is in line with the research by Amigud and
Lancaster (2019), which found that lack of grit /diligence
is an important factor in a student’s decision to undertake
academic dishonesty.

The correlation coefficient (R?) variable grit against ac-
ademic dishonesty result R? of 0.371 while the coeflicient
of determination R-square of 0.138 means that the grit in-
fluence or effective contribution to academic dishonesty of
13.8%, while the remaining 86.2% is contributed from other
factors that were not examined, such as the self-confidence
variable, which contributed effectively to the academic dis-
honesty variable of 51.2% (Syahrina & Andini, 2017).

Growth mindset and Academic dishonesty
with Grit as a mediator variable

The results of the multiple linear regression model path
analysis have been able to prove the research hypothesis that
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there is an influence of growth mindset on academic dishon-
esty mediated by Grit or called path ¢, wherein path ¢’ it is ex-
pected that data analysis shows insignificant results (Urbaya-
tun & Widhiarso, 2012). Based on the analysis of the data on
path ¢ it is obtained that the calculated F value = 21.115 and
the probability of Sig. (p) = 0.687 (p > 0.050) from these re-
sults, it can be seen that the significance value is greater than
0.05, meaning that the value is not significant. Due to the
difference in the significant value of the direct and indirect
effects of growth mindset on academic dishonesty, namely
Sig. (p) = 0.000 to Sig. (p) = 0.687 so that the hypothesis is
accepted, namely that there is an influence of growth mindset
on academic dishonesty mediated by Grit.

Based on the provisions of the significance of the me-
diator variable, according to Baron and Kenny (1986) that
the results on path ¢’ must be insignificant, and data from
the research analysis on the influence of growth mindset on
academic dishonesty mediated by Grit shows insignificant re-
sults, so it can be concluded that the growth mindset through
Grit as a mediator variable affects academic dishonesty by
mediating in full (full mediation).

Wahidah and Royanto (2019) research shows that per-
sistence can completely mediate the relationship between
growth mindset and academic dishonesty (full mediation).
This means that to have good school wellbeing, students with
a growth mindset need to have persistence. Research con-
ducted by Wahidah and Royanto (2019) strengthens the re-
sults of this study which showed that Grit could mediate per-
fect/full (full mediation) the relationship between the growth
mindset towards academic dishonesty. This means that stu-
dents with a high growth mindset will increase their Grit
to affect their decision not to perform academic dishonesty
behavior. In other words, to reduce academic dishonesty be-
havior, students with a growth mindset also need to have Grit.

Students who believe that their intelligence, abilities,
and character can be continuously developed (have a growth
mindset) will have a positive academic attitude so that they
do not commit academic violations such as doing academic
dishonesty behavior. This happens because the student will
diligently try to achieve the desired goals and ideals without
justifying any means, thus making him not easily give up with
the challenges and difficulties he faces. The main emphasis is
that having a growth mindset is not enough to make a student
not perform academic dishonesty because Grit is needed as
an intermediary. This means that a growth mindset must be
accompanied by resilience in trying (serious effort/ grit) to
avoid engaging in academic dishonesty behavior.

Influence or effective contribution is given Grit as media-
tor variables influence the growth mindset towards academic
dishonesty indicated by the value of R? of 0.372 and R-square
of 0.138. This shows that the growth mindset through Grit as
a mediator variable effectively influences academic dishon-
esty by 13.8%. The remaining 86.2% is a contribution from
other factors (factors not examined).

The role of the mediating variable can also be seen by
comparing the value of R-square, namely the value of the in-
fluence or effective contribution given before passing through
the mediator variable (Rsquare direct path) with Rsquare af-
ter passing through the mediator variable (Rsquare indirect
path). Based on the analysis on path ¢, namely the influence
of a growth mindset on academic dishonesty, the result is an
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R-square value of 2.5%. In contrast, after going through the
mediator variable, namely Grit (path c’), the R-square value
is 13.8%, meaning a higher value. On the effect of growth
mindset on academic dishonesty by 11.3%.

This study provides practical implications for education-
al institutions to consider growth mindset and Grit as targets
for intervention. One example of a growth mindset interven-
tion was Paunesku et al. (2015) on high school students in
America. The growth mindset intervention affects students’
beliefs and beliefs about academic tasks. The growth mindset
intervention must be accompanied by Grit, especially related
to persistence in trying to reduce academic dishonesty be-
havior. Interventions related to Grit in reducing academic
dishonesty can be done by training fighting skills such as
holding adversity intelligence training. The fighting power
training related to the effectiveness of Islamic-based adver-
sity intelligence training to increase the fighting power of
new students at the Uin Antasari Banjarmasin that had been
carried out by Ma'ruf (2020) showed the results that Islamic-
based adversity intelligence training was proven to be effec-
tive in increasing the fighting power of new students.

Conclusions

Based on the research and discussion results, it was con-
cluded that the hypothesis in this study was accepted, namely
that there was an influence of growth mindset on academic
dishonesty mediated by Grit on students. We believe that
academic dishonesty behavior isn't motivated by the growth
mindset factor only, but other variables ultimately make a
person decide to commit academic dishonesty or not. We
suggest paying more attention to how important Grit is to
unethical behavior. Grit is considered a noncognitive variable
that affects academic achievement but can also be a strong-
hold for someone to decide whether to behave honestly or
dishonestly. The limitation of this study lies in the limited
number of participants. So we suggest that other studies use
more participants. In addition, it is necessary to consider de-
termining other factors that affect academic dishonesty and
Grit to get a more comprehensive conclusion.

Conflict of interest

The authors declare they have no conflicts of interest.

References

Syahrina, I. A., & Andini, E D. (2017). Self confidence
Hubungannya dengan Academic Dishonesty pada
Mahasiswa Fakultas Ilmu Komputer Universitas X.
Psikovidya, 21(1), 1-12.
https://doi.org/10.26737/jpmi.v2i2.223

Dhiu, K. D., & Bate, N. (2018). Pentingnya Pendidikan Karakter
Di Perguruan Tinggi: Kajian Teoritis Praktis. Jurnal Ilmiah
Pendidikan Citra Bakti, 2017 (November), 172-176.

Nugraha, D. A, Fitrie, N., Nurlaila, E., Supianti, L. L,
Kartasasmita, B. G., & Sahrudin, A. (2020). Etika dan
Ketidakjujuran Akademik di Perguruan Tinggi. Jurnal
Kajian Pendidikan Dan Pengajaran, 6(1), 1-8.
https://doi.org/10.30653/003.202061.89

Herdian, H., & Wahidah, E. R. (2020). Academic Dishonesty
Among Students In Indonesia. Junior Scientific Researcher,
6(2),3-12.



Herdian, & Rahayu, E. (2022). “I Don’t want to commit academic dishonesty”: the Role of Grit and Growth Mindset in Reducing
Academic Dishonesty

Fitria, Y. (2019). Perilaku menyontek: Persepsi terhadap iklim
sekolah dengan ketidakjujuran akademik. Jurnal Ilmiah
Psikologi Terapan, 7(1), 1.
https://doi.org/10.22219/jipt.v7i1.7833

Napisah, L. S., & Yulianto, I. (2018). Pengaruh Fraud Triangle
Dan Etika Terhadap Potensi Plagiarisme Mahasiswa Prodi
Akuntansi (Studi Kasus Di Lp3i Bandung). Jurnal Riset
Akuntansi Dan Bisnis, 7597(2), 100-111.

Sagita, N. N., & Mahmud, A. (2019). Peran Self Regulated
Learning dalam Hubungan Motivasi Belajar, Prokrastinasi
dan Kecurangan Akademik. Economic Education Analysis
Journal, 8(2), 516-532.
https://doi.org/10.15294/eeaj.v8i2.31482

Beck, L., & Ajzen, I. (1991). Predicting dishonest actions using
the theory of planned behavior. Journal of Research in
Personality, 25(3), 285-301.
https://doi.org/10.1016/0092-6566(91)90021-H

Herdian, H., Mildaeni, I. N., & Wahidah, E R. (2021). The Role of
Academic Stress and Religiosity on Academic Dishonesty.
Research on Education and Psychology, 5(1), 31-40.

Yusoft, N. H. (2019). Integriti akademik dalam kalangan
mahasiswa Universiti Kebangsaan Malaysia (UKM).
Malaysian Journal of Society and Space, 15(4), 179-190.
https://doi.org/10.17576/ge0-2019-1504-13

Onu, D. U,, Onyedibe, M. C. C., Ugwu, L. E., & Nche, G. C.
(2021). Relationship between religious commitment and
academic dishonesty: Is self-efficacy a factor? Ethics ¢
Behavior, 31(1), 13-20.
https://doi.org/10.1080/10508422.2019.1695618

Fatima, A., Abbas, A., Ming, W.,, Hosseini, S., & Zhu, D. (2019).
Internal and External Factors of Plagiarism: Evidence
from Chinese Public Sector Universities. Accountability in
Research, 26(1), 1-16.
https://doi.org/10.1080/08989621.2018.1552834

Alan, S., Ertac, S., & Gumren, M. (2019). Cheating and
incentives in a performance context: Evidence from a field
experiment on children. Journal of Economic Behavior and
Organization, 16(7), 1-21.
https://doi.org/10.1016/j.jebo.2019.03.015

Aljurf, S., Kemp, L. J., & Williams, P. (2020). Exploring
academic dishonesty in the Middle East: a qualitative
analysis of students’ perceptions. Studies in Higher
Education, 45(7), 1461-1473.
https://doi.org/10.1080/03075079.2018.1564262

Ezama, D. ., Dunfield, D., Liano, B. G.-G. D. L., & Prelec, D.
(2015). Peer effects in Unethical Behavior: Standing or
Reputation? PLoS ONE, 10(4), 1-14.
https://doi.org/10.1371/journal.pone.0122305

Amigud, A., & Lancaster, T. (2019). 246 reasons to cheat: An
analysis of students’ reasons for seeking to outsource
academic work. Computers and Education, 134, 98-107.
https://doi.org/10.1016/j.compedu.2019.01.017

Ramberg, J., & Modin, B. (2019). School effectiveness
and student cheating: Do students” grades and moral
standards matter for this relationship? Social Psychology of
Education, 22(3), 517-538.
https://doi.org/10.1007/s11218-019-09486-6

Amir, M., & Sabbih (2019). Does a Strong Academic Integrity
Culture Discourage Academic Dishonesty Among Graduate
Students? Munich Personal RePEc Archive.

Mahmud, S., Bretag, T., & Foltynek, T. (2019). Students’
Perceptions of Plagiarism Policy in Higher Education:

31

a Comparison of the United Kingdom, Czechia, Poland
and Romania. Journal of Academic Ethics, 17(3), 271-289.
https://doi.org/10.1007/s10805-018-9319-0

Pantu, E. A., Karmiyati, D., & Winarsunu, T. (2020). Pengaruh
tekanan teman sebaya dan kecemasan menghadapi ujian
terhadap ketidakjujuran akademik pada mahasiswa. Jurnal
Ilmiah Psikologi Terapan, 8(1), 73.
https://doi.org/10.22219/jipt.v8i1.9127

Muflihah, E., & Widyana, R. (2019). Hubungan Antara Persepsi
Siswa Tentang Pola Asuh Otoriter Orang Tua Dan
Konformitas Teman Sebaya Dengan Perilaku Menyontek
Pada Siswa Kelas Xi Smk X Yogyakarta Tahun Ajaran
2018/2019. Jurnal Bimbingan Dan Konseling, 3(2), 319-
339.

Griebeler, M. de C. (2017). Friendship and in-class academic
dishonesty. Economics Letters, 150, 1-3.
https://doi.org/10.1016/j.econlet.2016.10.040

Huang, C. L, Yang, S. C., & Chen, A. S. (2015). The
relationships among students” achievement goals,
willingness to report academic dishonesty, and engaging
in academic dishonesty. Social Behavior and Personality,
43(1), 27-38. https://doi.org/10.2224/sbp.2015.43.1.27

Mazar, N., Amir, O., & Ariely, D. (2008). The dishonesty of
honest people. Journal of Marketing Research, 45(6), 633-
644. https://doi.org/10.1509/jmkr.45.6.633

Jurdi, R., Hage, H. S., & Chow, H. P. H. (2011). Academic
Dishonesty in the Canadian Classroom: Behaviours of a
Sample of University Students. Canadian Journal of Higher
Education, 41(3), 1-35.

Simpson, D. (2016). Academic dishonesty: An international
student perspective. Higher Education Politics &
Economics, 2(1), 111-123.
https://doi.org/10.32674/hepe.v2il1.22

Thomas, D. (2017). Factors That Explain Academic Dishonesty
Among University Students in Thailand. Ethics and
Behavior, 27(2), 140-154.
https://doi.org/10.1080/10508422.2015.1131160

Roig, M. (2006). On the causes of academic dishonesty. The
Write Stuff; 15, 120-121.

Dweck, C. S. (2006). Mindset: The New Psychology of Success.
NY: Random House Incorporated.

Duckworth, A. (2016). Grit: Kekuatan Passion dan Kegigihan.
Gramedia.

Ravenscroft, S. P, Waymire, T. R., & West, T. D. (2012).
Accounting students’ metacognition: The association of
performance, calibration error, and mindset. Issues in
Accounting Education, 27(3), 707-732.
https://doi.org/10.2308/iace-50148

Jach, H. K., Sun, J., Loton, D., Chin, T. C., & Waters, L.

E. (2018). Strengths and Subjective Wellbeing in
Adolescence: Strength-Based Parenting and the
Moderating Effect of Mindset. Journal of Happiness
Studies, 19(2), 567-586.
https://doi.org/10.1007/s10902-016-9841-y

Dweck, C. S. (2015). Carol Dweck Revisits the Growth
Mindset. Education Week, 35(05), 20-24.

Duchi, L., Lombardi, D., Paas, E, & Loyens, S. M. M. (2020).
How a growth mindset can change the climate: The power
of implicit beliefs in influencing people’s view and action.
Journal of Environmental Psychology, 70, 101461.
https://doi.org/https://doi.org/10.1016/j.jenvp.2020.101461



ISSN 2708-7581 (Online). ISSN-L 2708-7573. Journal of Learning Theory and Methodology. 2022. Volume 3, Number 1

Zhao, H., Xiong, J., Zhang, Z., & Qi, C. (2021). Growth Mindset
and College Students’ Learning Engagement During
the COVID-19 Pandemic: A Serial Mediation Model.
Frontiers in Psychology, 12(February), 1-10.
https://doi.org/10.3389/fpsyg.2021.621094

Wahidah, F. R., & Royanto, L. R. M. (2019). Peran Kegigihan
Dalam Hubungan Growth Mindset Dan School Well-
Being Siswa Sekolah Menengah. Jurnal Psikologi
TALENTA, 4(2), 133.
https://doi.org/10.26858/talenta.v4i2.7618

Bai, B., Wang, J., & Nie, Y. (2021). Self-efficacy, task values and
growth mindset: What has the most predictive power for
primary school students’ self-regulated learning in English
writing and writing competence in an Asian Confucian
cultural context? Cambridge Journal of Education, 51(1),
65-84. https://doi.org/10.1080/0305764X.2020.1778639

Dweck, C., Walton, G. M., & Cohen, G. L. (2014). Academic
tenacity: Mindset and skills that promote long-term
learning. In Gates Foundation. Seattle, WA: Bill & Melinda
Gates Foundation.

Chrisantiana, T. G., & Sembiring, T. (2017). Pengaruh Growth
dan Fixed Mindset terhadap Grit pada Mahasiswa
Fakultas Psikologi Universitas “X” Bandung. Humanitas
(Jurnal Psikologi), 1(2), 133-146.
https://doi.org/10.28932/humanitas.v1i2.422

Duckworth, A. L., Peterson, C., Matthews, M. D., & Kelly, D.
R. (2007). Grit: Perseverance and Passion for Long-Term
Goals. Journal of Personality and Social Psychology, 92(6),
1087-1101. https://doi.org/10.1037/0022-3514.92.6.1087

Hochanadel, A., & Finamore, D. (2015). Fixed And Growth
Mindset In Education And How Grit Helps Students
Persist In The Face Of Adversity. Journal of International
Education Research (JIER), 11(1), 47-50.
https://doi.org/10.19030/jier.v11i1.9099

Sturman, E. D., & Piemme, K. Z. (2017). Development of the
grit scale for children and adults and its relation to student
efficacy, test anxiety, and academic performance. Learning
and Individual Differences, 59(1), 1-10.
https://doi.org/10.1016/j.1indif.2017.08.004

Masuyama, A., Kubo, T., Sugawara, D., & Yuta, C. (2021).
Interest Consistency Can Buffer the Effect of COVID-19
Fear on Psychological Distress. International Journal of
Mental Health and Addiction.
https://doi.org/10.1007/511469-021-00564-5

Blalock, D. V,, Young, K. C., & Kleiman, E. M. (2015). Stability
amidst turmoil: Grit buffers the effects of negative life
events on suicidal ideation. Psychiatry Research.
https://doi.org/10.1016/j.psychres.2015.04.041

Vainio, M. M., & Daukantaité, D. (2016). Grit and Different
Aspects of Well-Being: Direct and Indirect Relationships
via Sense of Coherence and Authenticity. Journal of
Happiness Studies, 17(5), 2119-2147.
https://doi.org/10.1007/s10902-015-9688-7

Herdian, H., & Wahidah, F. R. N. (2021). Does Grit Guarantee
Students Do Not Academic Dishonesty? Panorama,
15(29), 31-59.

32

Park, C. (2003). In other (people’s) words: Plagiarism by
university students-literature and lessons. Academic Ethics,
28(5), 525-542. https://doi.org/10.4324/9781315263465-42

Chun-hua, M., Ke-feng, Z., You-peng, W., & Cheng-hui, Y.
(2019). Future Time Perspective and Procrastination in
Chinese Emerging Adults: The Mediation Role of Grit.
DEStech Transactions on Social Science, Education and
Human Science, iceme, 558-562.
https://doi.org/10.12783/dtssehs/iceme2019/29649

Siah, P. C,, Ng, A. H. W,, Dharmaraj, E., Foo, C,, Tan, S. M.,

& Wider, W. (2019). Grit personality as a mediator

or moderator for the effects of internet addiction on
procrastination. Journal of Institutional Research South
East Asia, 17(2), 18-32.

McCabe, D. L., & Trevino, L. K. (1993). Academic dishonesty:
Honor codes and other contextual influences. Academic
Ethics, 1546(July), 545-562.
https://doi.org/10.4324/9781315263465-43

Stone, T. H., Jawahar, I. M., & Kisamore, J. L. (2010). Predicting
academic misconduct intentions and behavior using the
theory of planned behavior and personality. Basic and
Applied Social Psychology, 32(1), 35-45.
https://doi.org/10.1080/01973530903539895

Ampuni, S., Kautsari, N., Maharani, M., Kuswardani, S.,

& Buwono, S. B. S. (2019). Academic Dishonesty in
Indonesian College Students: an Investigation from a
Moral Psychology Perspective. Journal of Academic Ethics.
https://doi.org/10.1007/s10805-019-09352-2

Urbayatun, S., & Widhiarso, W. (2012). Variabel Mediator
dan Moderator dalam Penelitian Psikologi Kesehatan
Masyarakat. Jurnal Psikologi, 39(2), 180-188.

Nurmayasari, K., & Murusdi, H. (2015). Hubungan Antara
Berpikir Positif Dan Perilaku Menyontek Pada Siswa Kelas
X Smk Koperasi Yogyakarta. EMPATHY Jurnal Fakultas
Psikologi, 3(1).

Kusumawardhani, I. S., Safitri, J., & Zwagery, R. V. (2018).
Hubungan Antara Persepsi Keterlibatan Ayah Dalam
Pengasuhan Dengan Grit Pada Peserta Didik Kelas
Sembilan Smpn 1 Banjarbaru. Jurnal Kognisia, 1(2), 70-76.
https://doi.org/10.20527/jk.v1i2.1550

Baron, R. ., & Kenny, D. . (1986). Einheitliche Zeichensprache
bei Untersuchung Lungenkranker. Journal of Personality
and Social Psychology, 51(6), 1173-1182.
https://doi.org/10.1007/BF02512353

Paunesku, D., Walton, G. M., Romero, C., Smith, E. N., Yeager,
D. S., & Dweck, C. S. (2015). Mind-Set Interventions Are
a Scalable Treatment for Academic Underachievement.
Psychological Science, 26(6), 784-793.
https://doi.org/10.1177/0956797615571017

Ma’ruf, H. (2020). Efektivitas Pelatihan Kecerdasan Adversitas
Berbasis Islam Untuk Meningkatkan Daya Juang
Mahasiswa Baru UIN Antasari Banjarmasin. Jurnal
SMART (Studi Masyarakat, Religi, Dan Tradisi), 6(1), 17-
31. https://doi.org/10.18784/smart.v6il.862



Herdian, & Rahayu, E. (2022). “I Don’t want to commit academic dishonesty”: the Role of Grit and Growth Mindset in Reducing
Academic Dishonesty

«1 HE XO4YY YUHUTU AKABEMIYHOI HEYECHOCTI»: POJIb BATPUMKU
TA MUCJNTIEHHA 3POCTAHHA Y BMEHLWIEHHI AKAAEMIYHOI HEYECHOCTI

Xeppian'4*°P; F0ic Paxaro'A5<P

'VuiBepcuter Myxammap ITypBokepro

ABTOpCHKMIT BK/IAZ: A — IU3aiiH ZOCTIKeHHsT; B — 36ip manux; C — crarananis; D - migroroska pykomucy; E - 36ip xoruTis

Pedepar. Crarbst: 9 c., 6 Tab1., 1 puc., 26 mKepert.

OmnnailiH-HaBYaHHS € 3aMiHOIO0 HaBYaHHS B KJaci miJ vac
mo6anbHOT nmanaeMii. [Ipobiema mossirae y Tomy, 10 mija 4ac
OHJIAH-HABYAHHS 3POCTA€ aKajeMiuyHa HEYECHICTh. Y JOCIi-
JOKEHHI MU OLIIHIOEMO, SIK BUHUKA€E aKaJeMi4Ha HEYECHICTh ITiJ{
yac OHJIalH-HAaBYaHHS.

Merta qoc/aiKeHHs — JOCIHIIUTH, K BUHUKA€E aKaJeMidyHa
HEYECHICTB ITi/I Yac OHJIaliH-HABYaHHS TA PO3IIISTHYTH HECTHUHY
HOBEJIiHKY, 1110 0a3y€ThCsI HA MUCJICHH] 3pOCTaHHS Ta BUTPUMIII
SIK 3MIHHUX-TIOCEPE/IHUKIB.

Marepiaju i MeToau. AHKETy 3amOBHWIN 266 CTYICHTIB
(196 nisuar; 70 xmonuiB) yHiBepcuteTiB [Hmonesii. s 360py
JTAHUX BUKOPUCTOBYBAJIMCS TPH LIKAJH, a caMe: IIKaja aKazie-
MiyHOT HeyecHocTi (o = 0,862), mikana MUCICHHS 3pOCTaHHS
(0.=0,826) Ta mkana Butpumku (o = 0,760). st aHamizy 1aHUX
y JOCHIJDKEHH] 3aCTOCOBAHO IaT-aHalli3 3 BUKOPHUCTAHHIM Me-
TOZIIB MHOYXMHHOI JIIHIHHOI perpecil.

PesyabraTu. JlaHe A0OCHiKEHHS IEMOHCTPY€E HETraTUBHY
KOPEJISIII0 MK MUCJICHHSIM 3pOCTaHHS Ta aKaJeMiuyHOK He-
YECHICTIO, BKa3yIOUYH Ha Te, 1110 YMM CHIIbHIILIE MUCIICHHS 3pOC-
TaHHsI, THM MEHIIE akaJeMiuyHoi HedyecHOCTi. Kpim Toro, icHye

3HaYHa HETaTHBHA KOPEIAIiS MiXK BUTPUMKOIO Ta aKaJeMid4HOIO
HEYECHICTIO, TOOTO UMM OLIbLIy BUTPUMKY Ma€ JIFOAMHA, THM
MEHIIIe BOHA YHHHTH aKaJeMiuHoi HeuecHocTi. Kpim Toro, ic-
HY€ MO3UTUBHA KOPEIALis MK MHCJICHHSM 3pPOCTaHHS Ta BH-
TPUMKOIO. UM CHIIBbHIIIE MUCIEHHS 3pOCTAHHS, THM CHIIbHIIIA
BUTpUMKa. OCHOBHHI BUCHOBOK TIOJIATA€ B TOMY, III0 BUTPHMKa
OIIOCEPEIKOBY€E BiJHOILIECHHS! MHCIICHHS 3pOCTaHHS J0 aKaje-
MI4HOT HEYECHOCTi, TOOTO MHCJICHHS 3pOCTaHHS BIUIMBA€E Ha
aKaJeMiuHy HEYeCHICTh Yepe3 BUTPHMKY.

BucnoBku. BucHoBOK mossrae B ToMy, 110 MUCICHHS
3pocTaHHs Jie sk Oydep npoTu akageMiuHoi HedecHocTi. Of-
HaK TO3UILIis BUTPUMKHU € 171ealIbHOIO JUIsl BCTAHOBJICHHS 3B SI3KY
MIX MHUCJICHHSIM 3pOCTaHHS Ta aKkaJeMi4HOIO HeuecHicTio. Ta-
KMM YMHOM, MHCJICHHS 3pOCTaHHS MOYXE MiJIBUIIUTH BUTPUMKY
CTY/IEHTIB, 110 MOXE JIOTIOMOI'TH 3aro0irTH aKajeMidHii He-
yecHocTi. Hamu po3misiHyTi peKOMEHAIT 111010 3MEHIICHHS
HEETUYHOI MOBEAIHKN B OHJIAMH-OCBITI Ta 11 HACIIIKIB JJIs BH-
11101 OCBITH.

Ku1104oBi cj10Ba: MUCIIEHHS 3pOCTaHHS, BUTPUMKA, aKaJie-
MiYHa HeYeCHICTh, omnain-Hapuanns, COVID-19

Information about the authors:

Herdian: herdian@ump.ac.id; https://orcid.org/0000-0003-3452-1843; Psychology Faculty, Universitas Muhammadiyah
Purwokerto, KH. Jalan Ahmad Dahlan St, Kembaran District, Banyumas Region, Central Java, Indonesia, 53182.

Rahayu Euis: euis.rahayu85@gmail.com; https://orcid.org/0000-0002-1535-6670; Psychology Faculty, Universitas Muhammadiyah
Purwokerto, KH. Jalan Ahmad Dahlan St, Kembaran District, Banyumas Region, Central Java, Indonesia, 53182.

Cite this article as: Herdian, & Rahayu, E. (2022). “I Don’t want to Commit Academic Dishonesty”: the Role of Grit and Growth
Mindset in Reducing Academic Dishonesty. Journal of Learning Theory and Methodology, 3(1), 25-33.

https://doi.org/10.17309/j1tm.2022.1.04

Received: 24.11.2021. Accepted: 10.01.2022. Published: 28.02.2022

This work is licensed under a Creative Commons Attribution 4.0 International License (http://creativecommons.org/licenses/by/4.0).

33



