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Abstract

Background. The university entrance exam preparation process creates cognitive and physical fatigue and time
management challenges for student athletes. For student-athletes, these demands are compounded by the need
to simultaneously maintain intensive training and competitive sport participation. From a learning-theoretical
perspective, such conditions pose a critical challenge to self-regulated learning processes, including planning,

monitoring, and regulation of learning load.

Objectives. This study aimed to explore how high school student-athletes experience and manage the learning process
while preparing for the Higher Education Institutions Examination (HEIE), with particular attention to difficulties in
self-regulation, time management, and psychological control under dual academic and athletic demands.

Materials and Methods. A qualitative phenomenological design was employed. Ten 12th-grade student-athletes (five
females and five males) who were actively engaged in school or club sports and preparing for the YKS participated
voluntarily. Data were collected through semi-structured face-to-face interviews and analyzed using thematic analysis.
Data saturation guided sample adequacy, and methodological rigor was ensured through expert consultation and

participant verification.

Results. Three interrelated themes emerged: (1) sustaining athletic engagement despite academic pressures, (2)
maintaining academic study under severe time constraints, and (3) coping with psychological stress and fatigue.
Across all themes, participants reported disruptions in key self-regulated learning mechanisms, including difficulties
in planning, monitoring fatigue and concentration, regulating effort, and balancing competing demands. Family
expectations and examination pressure further intensified these challenges, often leading to sleep deprivation and

reduced learning efficiency.

Conclusions. The findings indicate that difficulties experienced by student-athletes during high-stakes examination
periods are closely linked to insufficient support for self-regulated learning. The study contributes to learning theory by
demonstrating how dual academic-athletic demands disrupt regulatory learning processes at the secondary education
level. Strengthening self-regulated learning skills and providing structured educational and psychological support may
enhance students’ capacity to manage learning effectively under conditions of extreme performance pressure.

Keywords: dual careers, test anxiety, self-regulated learning, sport.

Introduction

Education and sports are two important concepts nec-
essary for individual and social life. However, it is not easy
in practice for student athletes to continue their education
and sports life together. When the education program im-
plemented in Tiirkiye is examined, it can be understood how
difficult it is for student athletes to continue their academic
and sports studies together (Gode and Alkan, 1998). Espe-
cially for athletes, the stress of the HEIE is added to this pace
while they are trying to continue their academic and sports
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lives together in the last year of high school, making the pro-
cess even more difficult.. The aim of this research, which
was conducted by recognizing this situation, is to examine
the problems experienced by 12th-grade high school student
athletes in this difficult process.

According to Spielberger, test anxiety is an affective, cog-
nitive, and behavioral emotional state experienced in a formal
exam or evaluation situation that creates tension in the indi-
vidual and prevents them from revealing their true perfor-
mance (Spielberger, 1972; Cited in Yildiz, 2007). Parents and
student athletes who adopt a negative attitude towards time
allocated to sports during exam periods cause their children
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to distance themselves from sports and disregard the talents
they have cultivated for years. A thorough analysis of this
situation through direct interviews with student athletes has
provided an opportunity to identify the challenges they face
and find solutions. Student athletes face pressure and stress
while trying to maintain success in their dual careers (Cosh
& Tully, 2015). In similar studies, Urhan and Fisne (2022)
stated that national athlete students experience problems in
the sub-dimensions of social life, education, camp processes,
sports life, family life, and professional life during their dual
career process. Furthermore, the most significant problem
identified in these sub-dimensions was academic education.
This highlights the importance of self-regulation for student
athletes, as this process needs to be managed in a healthy
way both mentally and physically. Although there are stud-
ies on this subject involving national athletes and university
students, no studies on 12%-grade high school students have
been found in the literature. This research, being original in
this respect, is expected to contribute to the field.

Materials and Methods

Research Questions and Aim

1. Do you study in a planned and organized manner
for your academic life?

2. Do you participate regularly and consistently in
school and club team trainings?

3. How would you describe yourself regarding your
academic success?

4. Do you think your athletic performance is increas-
ing day by day?

5. How does the HEIE affect your athletic life?

6. What kinds of difficulties does the HEIE process
create in your life along with academic and athletic
studies?

This research was conducted to examine the problems
and solutions encountered by student athletes while continu-
ing their academic and athletic activities during the HEIE
period.

Research Model

This study was conducted by the researcher using a phe-
nomenological design, one of the qualitative research ap-
proaches. The aim of this design is to try to understand the
essence of the experiences of individuals who deeply experi-
ence a particular phenomenon (Creswell, 2021).

Population Sample

The study group was selected according to criterion sam-
pling, one of the purposeful sampling methods. Accordingly,
5 female and 5 male students who are 12th-grade high school
students, actively participating in school and club sports
while undertaking additional academic studies to prepare for
the central exam, were selected. The number of participants
in the study was determined by referencing the sample size
in the qualitative study conducted by Kogak, Yasar Sénmez,
and Dogusan (2023). The sample size was determined by
reaching students who met the inclusion criteria of the study.

Qualitative research, which is mostly based on observation
and interviews, does not require large samples because after
a certain stage, both observations and interviews will begin
to repeat themselves (Morse, 2016; Shenton, 2004). However,
working with large samples creates a significant cost in terms
of time, effort, and other resources for the researcher; moreo-
ver, accessing the sample is not always easy (Kvale, 1994).

Inclusion Criterias

1. Beinga 12"-grade high school student.

2. Being an active athlete in the school or club team.

3. Undertaking additional academic studies for the
central exam.

Exclusion Criterias

—

Not being a 12"-grade high school student.

2. Not being an active athlete in the school or club
team.

3. Not undertaking additional academic studies for the

central exam.

Data Collection Tools

The research was conducted at school during times con-
venient for students, and data were obtained using a semi-
structured interview form. Interviews were conducted face-
to-face with each student in a comfortable environment where
they could express themselves. The fact that the content was
created following the stages of thematic development, design,
interview, transcription, analysis, confirmation, and report-
ing as defined by Kvale (1996) is valuable in terms of ensuring
reliability. In thematic development, the purpose was clari-
fied and the conceptual framework of the topic was outlined.
In the design phase, all stages were planned, the objective,
ethical aspects, and method were clarified, and the process
was planned. In the interview phase, an interview form suita-
ble for the purpose was prepared, and the interview was con-
ducted at an appropriate place and time. In the transcription
phase, the oral documents of the interview were converted
into a written text without changing the content, and then
the analysis was performed. A thematic analysis appropriate
to the research topic, purpose, and interview documents was
selected. The suitability, purpose, objective, and consistency
of the findings with the research topic were confirmed (Kvale,
1996). Once it was determined that the responses to the ques-
tions were satisfactory, the process was reported in an open
and transparent manner. Thus, the results were transformed
into a readable product.

Study Plan

The study commenced on December 23, 2024, following
the granting of ethical committee approval. Volunteer stu-
dents from Marmaris Nurettin Gengalioglu Anatolian High
School who participated in both school and club sports, and
who also undertook additional academic studies for school
lessons and the HEIE exam, were identified for the research
group. In this qualitative study, the number of participants
was determined as 5 female and 5 male students, based on the
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similarity to the study conducted by Kogak, Yasar Sonmez,
and Dogusan (2023). Consent forms were obtained from the
families and students. Starting from January 2, 2025, inter-
views were initiated with the participants at the school at
convenient times using semi-structured questions. Interview
information was collected from all participants and recorded
on a computer under confidentiality conditions until January
17, 2025.

Data Analysis

Based on the participants’ answers to the semi-structured
questions, themes were created, and when these themes were
examined internally, it was observed that they were divided into
many codes. It is known that in qualitative analyses, coding is
considered the first and primary process for analysis aimed at
discovering the content of data (Punch, 2005). Feedback was
obtained from the participants for verification, and support
was provided by experts with experience in the field of qualita-
tive research. The validity and reliability of the findings were
increased by examining the relationship between the themes
and codes. While the participants’ opinions were transparently
and directly conveyed to the findings, the expression “athlete
student (AS)” was used instead of the participants’ names.

ANSWERING
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QUESTIONS

IS

DECODING

EVALUATION
SECTION OF
THE ARTICLE

INTERPRETATI
ON OF THE

CODING

FINDINGS

o

/

CATEGORY

Fig. 1. The Approach Followed 1n Qalitative Research

Validity and Reliability

Expert opinions were utilized in the preparation process
of the semi-structured questions. The answers to the questions
were continued until the saturation point was reached. Data
collection continued as long as each participant’s answers to

the questions differed; data saturation was considered reached
when the same answers and repetitions began to occur, and the
process was terminated. It is known that data saturation, which
is the level of satisfaction reached in the data collection process,
expresses the point at which the additional data obtained in the
data collection process does not provide extra benefit (Charmaz,
2015). In this context, considering that the researcher’s study
was conducted with transparency, openness, and methodologi-
cal rigor, and that it is consistent with similar studies in the litera-
ture, we can state that reliability has been ensured.

Ethical Approval

The study was authorized by the Tiirkiye, Mugla Sitki
Kog¢man University Health Sciences Ethics Committee with
decision number 158 dated 22.12.2024.

Results

Table 1. Participant Identification Information

Gender Sport We-ekly .Train- Sjt&:sg?l"?rlrfe H(.)bby
Branch ingTime Time
(Everyday)

F(SA1) Swimming 17 5days-10hours 4 hours -
F(SA2) Tennis 16 4 days-8 hours 4 hours -
F(SA3) Volleyball 17 3 days-6 hours 2-3hours 1 hour
F(SA4) Swimming 16 5days-10 hours 2 hours 1 hour
F(SA5) Swimming 17 6days-12 hours 2 hours -
M(SA6) Football 18 3days-6 hours 3 hours 2 hours
M(SA7) Basketball 18 3days-5hours 3 hours 1 hour
M(SA8) Football 17 3 days-6 hours 3 hours 1 hour
M(SA9) Basketball 16 3days-6hours  2hours 2 hours
M(SA10) Basketbol 16 3 days-5 hours 2 hours 1 hour

The statements of student athletes (SA) were examined,
and the theoretical framework of sports career development
was grouped under 3 themes, referencing the work of Wylle-
man, De. Knop, and Reints (2013):

In this study, whose themes were determined, how the
participants expressed their situation is shared below without
commentary. This is because it is known that some sources
in the literature emphasize that the answers to the questions
should be recorded word for word without interpretation or
editing regarding the transcription of interviews (Edwards
and Skinners, 2009; Fowler, 1991). In another study, Ellen
(1984) and Wilson (2014) emphasize the great importance of
immediate documentation and transcription of interviews.
Accordingly, in this study, the interview data was transcribed
as soon as possible after the completion of the interview, tak-
ing the transcription phase into consideration.

Trying to Participation in sports Time management
cope with stress despite the difficulties
Fig. 2. Themes
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Theme 1. Continuing sporting activities despite challenges.

SA1. I'm trying in every way. I'm struggling with fatigue.
While I used to focus solely on training, now I've prioritized
my studies; I don’t want to schedule training sessions during
tutoring hours.

SA2. The time I dedicate to sports isn’t enough because
of my demanding school life. Even though I study system-
atically, I'm very tired after the time I dedicate to sports. My
family constantly reminds me to study for my exams.

SA3. There have been days when I've missed training.
Even though I try to attend school team and club team prac-
tices, I struggle. When it clashes with my tutoring hours, I
prioritize my studies, resulting in incomplete training.

SA4. Despite my disciplined work ethic, 'm having dif-
ficulty balancing sports and studies.

SA5. T attend my training sessions regularly. Even though
I organize my life, I sometimes struggle. Training sessions are
very tiring; I sometimes become exhausted both physically
and mentally.

SA6. I attend my training sessions regularly; only during
exam week does my routine break down, and I miss training.
My inability to attend training during exam periods lowers
my performance.

SA7. 1 try to participate in school team and club team
practices by working regularly. My family supports me, but
they want me to get high scores on the exam.

SA8. I regularly attend my school and club practices. I
believe in the power of discipline, so consistent training is
good for my body and also contributes incredibly positively
to my mental well-being. Fatigue starts during exam periods.

SA9. I regularly attend my training sessions. Because I've
been involved in sports for a long time, I've won countless
medals and trophies. My experience and knowledge have in-
creased with each competition, and I’'m very happy about that.

SA10. I continue my sports activities regularly. The only
problem is that the exam is approaching; even though I continue
to participate in training, it creates stress when I think about it.

Based on the opinions of student athletes, the first theme
reveals that students express that they continue their sports
activities despite the difficulties. Even though they face a situ-
ation that significantly impacts their lives, such as the HEIE
exam, it is stated that students continue training due to the
effort and time they have invested since a young age, and that
they endure the hardships this creates. The codes formed
within this theme are as follows:

Table 2. Categories and Codes

Themes Categories Codes
Sporting Achievement Work Determination,
Hard Work
Health Healthy Living
Physical and Mental Patience
Strength
Coach Responsibility

Theme 2. Continuing academic work despite time constraints.

SA1. Despite all the difficulties, 'm working very hard
on my academic studies. The only problem is fatigue. This
intense pace tires my body, but it’s enjoyable because I think
I'll reap the rewards. I'm putting swimming competitions on
hold because of exams.

SA2. Because school life is so fast-paced, I don't have
enough time for sports. After 8 hours of classes a day, home-

work, exam preparation, and training all pile up and become
exhausting. Even if I follow a routine, academic studies go
well, but training gets neglected.

SA3.T'm struggling to find time for my academic studies.
I want to succeed in both competitions and exams. Some-
times I feel like I can’t keep up. Even if I make plans and
schedules, sometimes I can’t stick to them. I see myself as
someone who wants to do everything but can’t.

SA4.1value my academic studies very much; when class-
es and sports clash, I choose my classes. Because I can start
sports again later, but I need to succeed in this exam to have
a good profession.

SAS5. Balancing my studies with my sport is actually very
difficult. This difficulty causes a decrease in my performance
in both my sport and my studies. Although I achieve success
in both areas when I start working in a disciplined way, I
struggle with fatigue.

SA6. While I try to participate in school team and club
team practices while preparing for the exam, I experience
disruptions during exam week. This year, my studies are my
priority, and that’s what my family and I want.

SA7.1 continue my academic studies regularly. I also par-
ticipate in my trainings. As a result, I experience mental and
physical difficulties while trying to keep up with everything.

SA8. As someone who knows what they want, I work in a
planned way. Doing sports helps me prepare for the exam. While
managing this intense process along with the difficulties of ado-
lescence, I experience sleep problems. When I leave my aca-
demic studies until very late hours, I can't recover the next day.

SA9. Contrary to everyone’s belief that sports and stud-
ies cannot go together, I do my sports and study my lessons.
I just get tired.

SA10. The HEIE exam greatly affects my sports life. My
quality of life has decreased, and studying is interfering with
my training. I feel pressure and responsibility, which causes
stress even when studying.

It has been noted that all athletes aim to get good grades
on exams, and in this regard, they sometimes skip training
sessions and participate in competitions with insufficient
training, trying to cope with the technical and tactical defi-
ciencies they experience. Furthermore, it has been observed
that student athletes are forced to study until late hours,
which prevents them from getting enough sleep and leads to
poor rest and poor health the following day.

Table 3. Categories and Codes

Themes Categories Codes
Academic Success Job Getting into the target
school
Parental Request Responsibility
Time Not having to repeat a
year
Industriousness  To succeed

Theme 3. Trying to cope with stress at a psychological level.

SA1. The fatigue caused by my sports activities along-
side exam preparation, and the stress resulting from these
responsibilities piling up, are negatively affecting me. I have
concentration problems.

SA2. Even though I plan this process, there’s no time for
social life and hobbies. When I dedicate too much time to my
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studies, I postpone sports, and my performance in competi-
tions decreases due to insufficient training.

SA3. Even though I make a schedule, I find it difficult to
stick to it, and my self-confidence decreases when I fail in my
studies and competitions. I can’t find the strength to make a
new plan and get back on track.

SA4.T only want to study because I think I won’t succeed
in the exam. My coach wants me to continue because I'm put-
ting in a lot of effort. Sometimes this situation can turn into
chaos. My social life is almost non-existent, and the success
my family expects makes me feel pressured.

SA5. I feel like I'm going through a very tiring time. My
sports life and exam preparation increase my stress. The only
thing that comforts me is having my family by my side and
not putting pressure on me.

SA6. When my mind is too full, I can’t focus on my stud-
ies; I have trouble concentrating. It’s difficult to manage ex-
ams and training. I postpone training because I have to pass
the exam to reach my goal.

SA7. 'm happy when I balance my studies and sports
activities. When I'm tired, I can't study as planned, and time
passes in a rush.

SA8.Because I've set my goal, I regularly attend both school
and club training. Sometimes I worry because I don't get the
results I want on my practice exams. I'm having a difficult year.

SA9. If 'm not tired, I can keep up with everything, and
my stress decreases. I relax during training. I need to get a good
score on the exam; I have concerns about reaching my goal.

SA10. I experience stress before exams and competitions;
my heart beats very fast. I think my ability to do better de-
pends on staying calm, but I can’t manage that.

Regarding the third theme, psychological aspects, stu-
dent athletes, who have to manage both processes, stated
that they experience stress and time management difficulties.
They mentioned having problems with their coaches when
they cannot attend training sessions, and problems with their
families when they do not achieve the desired high scores on
practice exams. For these student athletes, who spoke of wor-
ry, anxiety, and fatigue, lack of time appears to be a significant
issue. They stated that they feel constantly rushed, leaving
them little time for hobbies and limiting their social lives.

Table 4. Categories and Codes

Themes Categories Codes
Psychological Dimension Tiredness Stress
Time problem Anxiety
Flurry
Mental exhaustion Insomnia
Family pressure Impetuosity

Discussion

The Higher Education Institutions Examination (YOS)
process for high school students coincides with adolescence,
representing a crucial stage in their future and professional
lives. Students, aware of the importance of this intense pe-
riod, navigate through challenges (Baltas and Baltas, 2017).
These challenges stem from academic anxieties such as stress
and worry, as well as numerous issues, including the time
pressure faced by student athletes. Young people, already
adapting to the many new changes of adolescence, experience

anxiety when confronted with the reality of exams. While the
experiences of young athletes, who must navigate this period
while following intense training programs, have been ad-
dressed in a limited number of studies in our country, these
efforts are insufficient. This study aims to shed light on the
problems faced by student athletes during the central ex-
amination period and to contribute to the discussion with
proposed solutions. While consistent and regular studying
is important for academic success, hard work and maintain-
ing high performance are equally necessary for athletic suc-
cess. Regular participation in training is essential for catching
up and progressing. If a plan is made, especially one that
takes into account the elements of self-regulated learning,
success in both academic and athletic fields will be inevita-
ble. This is because this planning is very valuable for student
athletes to monitor themselves and distribute the learning
workload throughout the day. Many athletes navigate a chal-
lenging path by balancing both their studies and athletic lives
throughout their academic lives. However, this path can be
navigated more easily and successfully with proper planning.
Student athletes who do not integrate self-regulated learning
methods into their lives face difficulties in their dual careers.
Many athletes navigate a challenging path, balancing both
their studies and athletic careers throughout their education.
In this process, our research focused on clues about the types
of difficulties experienced by student athletes through semi-
structured questions.

Three themes (sports, academic, and psychological)
formed from the participants’ responses to the semi-struc-
tured questions provide information on how this process
progresses for student athletes.

Looking at the study from a sports perspective, it was
observed that participants preferred to continue their sports
activities during the exam period. It was seen that student
athletes struggled to maintain their dual careers, which they
had been working on for a long time. It was particularly noted
that they were unable to participate in training and competi-
tions that coincided with mock exams and tutoring hours.
Another empirical study similar to this research also indi-
cated that dual-career athletes had difficulty establishing a
routine for their training (Costa, Torregrossa, Figueiredo,
Gongalves Soares, 2021). As can be understood from this, it
can be said that athletes have deficiencies in self-regulated
learning. Support from mental performance consultants re-
garding goal setting and stress management practices sug-
gests that they could navigate this process more easily.

When evaluating the answers given from an academic
perspective, it was seen that the expectations of parents re-
garding doing well on the exam created pressure. It is clear
from their statements that student athletes want to get good
grades to enter their target school without losing a year. The
most important aspect of this theme is that student athletes
struggle with time management, sleep deprivation, and fa-
tigue. In their 2010 research, Alvurdu and $enel determined
a statistically significant relationship between school-relat-
ed problems and the number of training sessions and daily
training hours. These results are consistent with the research
findings. It highlights the importance of student athletes cre-
ating a balance between their academic and athletic lives. Be-
cause sleep deprivation and fatigue will negatively affect both
athletic and academic success. Therefore, organizing training

125



ISSN 2708-7581 (Online). ISSN-L 2708-7573. Journal of Learning Theory and Methodology. 2025. Volume 6, Number 3

programs in a way that is suitable for school life will eliminate
difficulties in academic studies. Schools creating flexible ar-
rangements for athletes in their educational programs can
facilitate this situation. It would also be beneficial for student
athletes to follow a regular training program and to monitor
whether the strategy they are implementing is effective.

From a psychological perspective, it is seen that manag-
ing stress is very important in this age group. Because when
the dual career process is not planned, it creates anxiety, wor-
ry, and mental burnout in student athletes. In addition, paren-
tal pressure has a negative impact on students. In their study
on this subject, Kogak, Sénmez, and Dogusan (2023) stated
that athletes manage their dual careers more easily when they
receive support from their families and flexible arrangements
are made. Parental support is known to play a significant role
in enabling athletes to cope with challenges. Similarly, in their
research on the subject, Brandt and Wylleman (2018) stat-
ed that student athletes can better manage their lives when
they develop competencies in areas such as dual career man-
agement, career planning, emotional awareness, social in-
telligence, and adaptability. It is believed that these results,
which are similar to our research findings, can be addressed
in schools through the application of conscious awareness,
career management, and psychological skills by guidance
counselors. In addition, student athletes can improve their
problem-solving skills through self-regulated learning, ena-
bling them to cope with the challenges they encounter.

This research reveals that high school students who are
athletes and maintain active sports careers often face the
challenge of quitting sports or managing dual careers amidst
chaos and anxiety as exam periods approach. By highlighting
the lack of self-regulation among these young people, who
place responsibility for their difficulties on school, family, and
the system, this study makes a significant contribution to the
literature. In this context, it is believed that positive progress
in dual career paths can be achieved through self-regulated
learning, which is a crucial aspect.

Conclusion and Recommendations

Dual career studies, which have mostly been conduct-
ed on university students in our country, have been further
developed by conducting research on high school student
athletes. The analysis results, consisting of three themes, cat-
egories, and codes, show that in this system where success is
determined by a central exam, student athletes face difficul-
ties while maintaining their academic success and continuing
to participate in sports. They have to cope with mental and
physical fatigue, time management problems, and anxiety
about not being able to keep up with their schedules. Family
pressure on athletes forces them to choose between sports
and school. In light of this information, it is essential for stu-
dent athletes to establish order in their lives. The following
suggestions can be considered in this regard:

Families should provide positive support to student
athletes in terms of nutrition, sleep patterns, and psycho-
logical well-being. Parents can be convinced that the values
gained through sports, such as discipline, perseverance, and
patience, are significant advantages for exams. They can be
encouraged to view sports as a source of motivation.

Student athletes can be encouraged to implement self-
regulated learning strategies. This includes identifying the

topics they need to learn and their goals, deciding how to
manage their time, and determining which techniques (po-
modoro, mind map) to use to support their progress.

Guidance counselors in schools can help these gifted stu-
dents acquire life skills through a structured plan. They can
collaborate with teachers who support their academic studies
and provide individual tutoring when needed.

Mental performance consultants at sports clubs can pro-
vide support through practical exercises on stress manage-
ment, mental burnout, and controlling anxiety and worry.
From a national education policy perspective, exam and
sports competition times could be adjusted, these students
could be given extra points, and flexible arrangements could
be made to improve their attitudes towards sports by turning
seemingly disadvantageous conditions into advantages.
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NoeaHaHHA akageMivyHOI YCNILWHOCTI Ta CNOPTUBHOI
ARiANbHOCTI B YMOBaxX eK3aMeHaLiMiHOro cTpecy

Vinbkiom Epgoran FOmxe!A5CP

'"MinictepcTBo ocBitu Typuii

ABTOpCHKNMI BRI A — Iu3aiiH gocmipkeHHs; B — 36ip ganux; C — crataHanis; D — migroroska pykormcy; E — 36ip kowtis

Pedepar. Crartst: 8 c., 4 Tabm., 2 puc., 22 mxepena.

O6rpynryBaHHa. CucTeMy BUCOKOPM3UKOBOTO €K3aMEHAI[iITHOTO OLIiHIOBAHHS CTBOPIOIOTH 3HaYHE KOTHITMBHE, eMOLlijiHe
Ta YacOBe HABAaHT)XEHHs Ha Y4HiB. J[/Ig y4HIB-CHOPTCMEHIB Lii BMMOTHU YCK/IaJHIOITHCA HEOOXITHICTIO OHOYACHO MiATPUMY-
BaTy iHTEHCMBHY TPEHYBAJIbHY MAif/IbHICTD i 3MaranbHy y4acTb y CHOPTi. 3 M0O3M1iji Teopii HaBYaHHA TaKi YMOBU CTAaHOBJIATD
CEepIO3HMI BUK/IMK /LA IIPOLECIB CAMOPEry/IbOBAHOIO HaBYaHHsA, 30KPeMa I/IAHYBaHHsA, MOHITOPMHIY Ta PETY/IALl HaB4aTbHOIO
HaBaHTa)KEHHA.

Meta. MeTot0 JOCT/PKEHHs 010 BUBYNTH, 5K YYHi-CIIOPTCMEHM CTApLINX K/IACiB IIepeXMBAOTh i OPraHi3oBYIOTb IIpoLec
HaBYaHHA ITiJl 9ac MirOTOBKY /10 30BHIIIHBOI0 He3ae>XHoro oljinoBanHA (YKS), 3 0c06M1MBUM aKI1[eHTOM Ha TPYAHOLILI CAMOpETY-
AL, YIIPABIiHHA YaCOM i IICMXOIOTiYHOTO KOHTPOIIO B YMOBaX INO€JHAHHA HaBYa/IbHOI Ta CIIOPTUBHOI JiA/TbHOCTI.

Marepianu i MeTogu. Y HOCIi/KeHHI BUKOPUCTAHO AKICHUIT ()eHOMEHOMIOTIYHNUIT U3aliH. YYaCHUKAMIY CTA/IU JeCATDb YYHiB-
cropTcMeHiB 12-ro kmacy (IUsITh AiBYarT i I ATh I0HAKIB), IKi aKTMBHO 3aiiMa/INCs CIIOPTOM Y LIKITbHUX a60 KIyOHMX KOMaH/aXx i
BOJHOYAC FOTYBa/IMCA o ek3ameHy YKS. Jlani 36upanucs 3a oIoMOroo HaliBCTPYKTYPOBAaHIX OYHMX iHTepB’10 Ta aHa/Ti3yBanmucs
METOJ{OM TEMATUYHOTO aHai3y. JlocTaTHiCTh BUOIPKY BU3HAYAIIACS JOCSTHEHHSIM HACHYEeHHsI JAHNX, 2 METOZ[O/IOTIYHY HaiiiHICTh
3a6e3IeYeHO eKCIePTHOIO OLIIHKOIO Ta BepudiKallielo yYacCHUKaAM.

Pesynbraru. Byno BuoKpeMieHO Tpu B3a€MOIIOB si3aHi Temut: (1) MiATPUMaHHs CIOPTUBHOI aKTUBHOCTI TIOIIPY aKaZeMiaHMIT
THCK, (2) 36epe>keHHs HaBYa/IbHOI [iS/IPHOCTI B YMOBaxX roCTporo Aedinnty vacy ta (3) MOG0IaHHs ICUXO/IOTIYHOTO CTPecy it BTO-
Mu. Y MeXax yCiX TeM yYacCHMKM IOBiOM/IAIN PO NMOPYLIEHHA KII0YOBUX MEXaHi3MiB CaMOPEryJIbOBAaHOTO HaBYaHHH, 30KpeMa
TPY[HOLLi I/IaHyBaHH, MOHITOPMHIY BTOMM Ji KOHIIeHTpalLii, pery/suii 3ycuib i 6aaHCyBaHHA KOHKYPYIOUMX BMMOT. O4iKyBaHHsA
ciM’i Ta eK3aMeHalilfHNIT TYCK JOJAAaTKOBO 3arOCTPIOBA/IM IIi TPYAHOLI, 4aCcTO MPU3BOAAYY 10 HECTAYi CHY Ta 3HVDKEHHSA eeKTHB-
HOCTi HaBYaHHA.
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BucHoBku. OTprMaHi pe3ynbraTi CBifuaTh, IO TPYAHOIL, 3 AKMMM CTUKAIOTHCA Y4Hi-CIIOPTCMEHN IIifi Yac MifTOTOBKY JI0
BICOKOCTABKOBMX ICITUTIB, TICHO ITOB’I3aHi 3 HEJOCTATHBOIO I TPYMKOIO IIPOLECiB CAMOPEry/IbOBAHOTO HaBYAHH. JJOCTiIKEeHHs
POOUTH BHECOK Y TeOPil0 HaBYaHH:, eMOHCTPYIOUN, SIK TOE€HAHHS aKa/leMiYHIX i CHOPTUBHMX BYMOT IIOPYIIY€E PETYIATOPHI Me-
XaHi3MM HaBYa/IbHOI IiA/IbHOCTI Ha piBHi cepegHboi ocBiTH. Ilocnnenna HaBMYOK caMOpETy/IALIi Ta BIPOBaJPKEHHA CTPYKTYPOBa-
HOI OCBITHBOI J1 IICMXOJIOTiYHOI MATPMMKI MOXYTb IIiIBUIINTA 3JaTHICTD YYHIB e(peKTMBHO OPraHi30ByBaTU HABYAHHSA B YMOBaX
€KCTPeMa/IbHOTO HaBaHTAKEHHS.

Knro4uoBi cmoBa: nyanpHa Kap €pa, eK3aMeHalliilHa TPUBOXKHICTb, CAMOPETy/IbOBaHE HABYAHHS, CIIOPT
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